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BUSINESS PLAN FOR NEW PROGRAMS 
 
 
Completed Business Plans must be submitted to the Centre for Academic Excellence three weeks 
in advance of the next Academic Leadership Team (ALT) meeting and two weeks in advance of 
the next Senior Leadership Council (SLC) meeting.   
  
 
Dean/Associate Dean/Developer responsible for this new program proposal: Susan Cluett/Tony 
Gremaud/Guy Williams 
Curriculum Consultant assigned: Patricia Kaye 
Date Submitted: 2/4/2020 
 
1.0 Program Specifications 
 
Proposed program title: Oneida - Language Immersion, Culture & Teaching  
Proposed credential: 
☐ Local Board Approved Certificate 
☐ Ontario College Certificate  
☐ Ontario College Diploma  




☐ Ontario College Graduate Certificate  
☐ Collaborative Degree  
☐ Degree 
MCU program code (if it exists): N/A 
MCU program code comparables:  
 
50741 Anishinaabemowin & Program Development (Georgian) – active 
40741 Cree Interpretation & Translation Techniques (Northern) – not currently offered 
            Anishinaabemowin Immersion (Sault) – not currently offered 
 
Proposed Classification of Instructional Program Codes, formatted as ##.####: 
16.1001 – Aboriginal languages, literatures and linguistics 
16.1799 - Second language learning, other 
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For additional information, please refer to most recent Classification of Instructional Programs (CIP) 
Canada published by Statistics Canada, available on http://www.statcan.gc.ca/. 
Projected four-digit National Occupational Classification Codes (3 maximum), formatted as  ####: 
1. 2016 NOC – 4021 College and Other Vocational Instructors 
2. 2016 NOC – 4031 Secondary School Teachers 
3. 2016 NOC - 4032 Elementary School and Kindergarten Teachers 
 
For additional information, please refer to most recent National Occupational Classification (NOC) Canada 
published by Statistics Canada, available on http://www.statcan.gc.ca/. 
Identify all deliveries of this or a comparable program that have been or are currently offered at 
Fanshawe (including CE and/or Regional Campuses): 
 
Describe deliveries: N/A – there are no comparable deliveries at Fanshawe 
 
Proposed program launch date: September 2020 
Proposed intake(s): ☒ Fall   ☐ Winter   ☐ Spring   ☐ Other:  
Number of students in first intake: 18 (15 domestic/3 international) 
Length of program: 
• Number of semesters: 6 
• Semester length in weeks: 10, 15, 11, 10, 15, 14 (courses are modular) 
• Total program hours: 1835 
Program delivery (check 
as many as apply) 
☒ Web-facilitated (face-to-face)   ☐ Blended   ☒ Online 
☐ Fast-track    ☒ Accelerated  
☐ Collaborative   ☐ Weekend 
☒ Other Modular 
Co-op program 
☒ No Co-operative Education component is required 
☐ The Co-operative Education component is a required element 
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2.0 Executive Summary  
 
Include the following information (600 words maximum): 
a) Program Overview: length, credential, description and suggested delivery options 
b) Strategic Alignment: explain how this program is aligned with the indicated program area of 
strength and/or expansion (150 words recommended maximum) 
c) Competition:  Local, regional, provincial and/or national fit/competition 
d) Pathways:  Links to further educational opportunities 
e) Student Demand:  interest in the program locally and provincially 
f) Labour Market Demand:  support for the program, job opportunities for graduates 
 
a)  Overview: The Oneida - Language Immersion, Culture & Teaching (accelerated) is an advanced diploma 
in which students interested in learning their language and culture are immersed in a modular learning 
environment that is located in-community at the Oneida Nation of the Thames settlement, southwest of 
London, Ontario. Although new to the PSE environment, this program was developed and has been 
offered by the Twatati team for a few years. This program is the first and only of its kind in the province to 
offer language immersion in the Oneida language. The program’s modular structure supports the 
scaffolding of language skills, and enables the immersive and cultural integration qualities of the program 
to be the strongest part of the program. The Oneida - Language Immersion, Culture & Teaching program 
also includes four modules related to good teaching practices such as classroom management, lesson 
planning and adult education theory, which will provide a pathway to further studies in teaching.  
Students will also complete a four-week practicum during which they will apply their skills to teaching the 
Oneida language to others. The first year (2 semesters) of this advanced diploma is structured as an 
Ontario College Certificate, allowing students who for a variety of reasons, cannot continue with the 
program to conclude their first year of studies in a credential recognized by the province, and perhaps 
later apply for advanced standing into this program again. 
b) Strategic Alignment: The offering of this program supports the College’s iMapp (2018-2021) including 
enrollment growth (allowing the College to reach demographics that have not been adequately served 
before) and to broaden flexible learning opportunities to enhance access for students (geographically 
responsive through in-community provision of education). This program also supports some of the 
priorities in the Fanshawe College Indigenous Action Plan (2018-2020) including numbers one through 
four, as well as all five goals and six of the measurable targets in the Indigenous Action Plan. 
c) Competition/fit: There is a language immersion program offered on the Six Nations reserve, but this 
program is offered in the Mohawk language and culture and the Mohawk program is not a recognized 
credential by MCU. The Oneida - Language Immersion, Culture & Teaching program borrowed the 
curriculum and structure of the Mohawk program (with permission) as they developed their own 
program. There is a diploma offered at Georgian College but it is not immersive or modular, is offered on 
campus in the typical structure of a diploma and includes a focus on program development as well. 
Neither of these programs is viewed as competition for the Oneida - Language Immersion, Culture & 
Teaching program (OLICT), which draws a unique student market. 
d) Pathways: Potential pathways exist for this program from the General Arts and Sciences programs 
offered at several colleges in the province via the recognition of their general education credits. There is 
potential for pathway development from this advanced diploma to the “Teaching an Indigenous 
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Language” graduate certificate, which is also presently under development. Potential pathways to 
Western and other universities will be explored. 
e) Student Demand: The student demand data provided by Institutional Research relates to MCU 50741 
“Anishnaabemowin Language Programming”, a diploma offered at Georgian College and the only other 
MCU recognized Indigenous language program in Ontario. This program received 24, 21, and 17 
applications respectively in 2016, 2017 and 2018 that translated into 8, 12, and 8 enrollments during 
those same years. One student came from the Fanshawe catchment area in 2018.  
According to an article related to Indigenous enrollment trends in Ontario, “Figures published by the 
Ontario Ministry of Finance, using 2016 Canadian census data, indicate that between 2011 and 2016 the 
population of indigenous Ontarians grew by 23.1%. The population of indigenous students enrolled in 
CAAT colleges has increased by almost 150% since 2013.” (OCAS, December 20, 2019) 
Further, according to Ursula Doxtator, councilor of the Oneida Nation of the Thames, there are two 
additional Oneida communities located in New York and Wisconsin; altogether, there are approximately 
35,000 Oneida people. No one in those US communities can speak the Oneida language and they have 
expressed interest in this program (March 7, 2019). They have already sent people to the Oneida of the 
Thames settlement for this language instruction – approximately 4 per year so far (March 5, 2019). This 
constitutes international interest that could conceivably grow should this program commence offering a 
credential from Fanshawe.  In October 2019, Ms. Doxtator shared that the current Oneida membership 
locally is 6,275; this number alone is encouraging regarding student demand and potential enrollments.  
f) Labour Market: While employment is not the primary goal of this program, this program includes 
immersive language learning that could prepare students for a variety of language-related careers 
including teacher of Onyota’aˑka as a second language, translator, language consultant, language 
specialist or storyteller. Students may find employment in school boards, communities, government 
agencies, educational facilities and more. 
According to the labour market analysis provided by Institutional Research, the prospects for teaching are 
encouraging. Three NOC codes were analyzed including 4021 – College and Other Vocational Instructors, 
4031 – Secondary School Teachers, and 4032 – Elementary School and Kindergarten Teachers, all of which 
expect job increases. “EMSI predicts positive opportunities for London, the 100 mile from London CMA, 
Ontario and Canada for 2017-2026. Most of those employed by these occupations work in the community 
colleges and C.E.G.E.P.s (publicly funded pre-university college in the province of Québec's education 




3.0 Academic Programming and Quality Assurance  
 




 3.2 Essential Employability Skills Learning  
Outcomes  
 Consultation: CAE 
See Appendix A: Form 1 – 
Program Vocational Learning 
Outcomes. 
 
See Appendix A: Form 2 - 
Essential Employability Skills 
Outcomes. 
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 3.3 Program Description 
 Consultation: CAE and Registrar’s Office 
 
 3.4 Course Descriptions 
 Consultation: CAE 
 
 3.5 Relationship to Professional or Licensing 
Bodies 
 Consultation: CAE 
 
 3.6 Curriculum Design and Delivery 
a) Provide rationale for curriculum design and delivery 
methods (e.g., face-to-face, blended, online, fast track, 
accelerated, collaborative; full-time vs. part-time), 
including work integrated learning (if appropriate): 
1. Alignment with program vocational learning outcomes 
2. Alignment with essential employability skills outcomes 
3. Suitability for target populations(s) 
 
b) Indicate where and how existing courses may be included in this new program. 
 Consultation: CAE, Subject Matter Experts (SMEs), External Resources 
 
The Oneida - Language Immersion, Culture & Teaching program is unique in that the focus of the 
program is on the acquisition and internalization of the Oneida language and culture; it is also a 
program that was developed prior to any involvement of Fanshawe College. Given this, little can be 
shared or borrowed from other programs at Fanshawe. Nevertheless, the Twatati team who developed 
the program, have chosen to take advantage of two currently offered Indigenous courses as their 
mandatory Gen Eds including INDG-1006 “Indigenous Storytelling” and INDG-1012 “Minobiimaadzawin: 
Good Life”, both of which will be adjusted to reflect Oneida language, culture and worldview. Further, 
they have chosen to ensure the elective Gen Ed is drawn from other Indigenous offerings at Fanshawe.  
 
 3.7 Research and Innovation 
a) Describe how research and innovation will be included in the program (Policy 2-B-02). 
Consultation: Centre for Research and Innovation, Subject Matter Experts (SMEs) 
 
a) On November 12, 2019, Dan Douglas reviewed the outline of this program development as well as 
the Ontario College Certificate (first year of the program), and offered the following possibilities to 
include research in this program, either for the teaching team or the students: 
 
• Develop a pre-post assessment tool of the people in the program to measure speed of learning 
and time required, and level of gain in the program 
See Appendix B: Program 
Description. 
See Appendix C: Program 
Curriculum. 
See Appendix D: Regulatory 
Status Form. 
See Appendix E: Curriculum 
Map - Program VLOs and 
EESOs. 
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o This may also be used to measure changes in worldview, cultural knowledge, ceremony 
knowledge and values 
• Develop a strategy to expand and enhance enrollments as an assignment for students in the final 
term of the program 
• Storytelling – as a capstone, students could develop a small publication, a visual or an oral story 
to demonstrate the skill and art of storytelling in the Oneida culture 
• Compare/contrast the Oneida language to other First Nations languages such as numbers, 
relationships, worldview – overlaps and differences 
• Students could write a paper describing how their language is reflective of Oneida worldview and 
culture – and this could evolve into a comparison to Western languages and how they evolve 
and what they reflect 
These suggestions have been shared with the Twatati team and are being reviewed for possible 
inclusion in the program curriculum. 
 
3.8 Innovation Village 
a) Describe the Signature Innovative Learning Experience incorporated in this program 
b) Describe any planned use of the physical space in Innovation Village 
 
a) The proposed program already exists and is offered at the Oneida Settlement although as yet, is not 
unrecognized as a credential. New to the program will be the inclusion of the teaching skills 
incorporated to support the further teaching and integration of the Oneida language, and to 
support the graduates toward future careers and/or furthering their education. The final four-week 
practicum will be the Signature Innovative Learning Experience in which each student will 
participate. 
a) This program will not be making use of the physical space in Innovation Village, as all activities will 
be offered in-community. 
 
 
4.0 Fit of Program  
 
 4.1 Gap Analysis 
a) How is the program similar to or different from existing programs at the College and what 
impact will this program have on existing programs at the College? For example, does the 
proposed program provide additional breadth to our program offerings, or does it add 
specific disciplinary depth?      
b) Are there similar programs being offered at colleges, universities or private institutions 
provincially, nationally and/or internationally? If yes, provide profile of key competitors 
including location and a brief description and how they differentiate themselves. 
c) How else is the industry need being met if not provided in the options listed in c) above (e.g. 
regulatory body or in-service training)? 
d) What makes this program unique from the similar existing programs identified in a), b), and 
c) above (e.g., innovative delivery methods, unique focus on teaching and learning or a 
specific student population, niche programming, research strengths)? 
 Consultation: CAE, Institutional Research, Subject Matter Experts (SMEs), External 
Resources 
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a) There are no similar programs at Fanshawe. This program will provide additional breadth to the 
current Indigenous offerings at Fanshawe. This program is the first and only of its kind to offer 
language immersion in the Oneida language in the province.  
b) The only similar program to this one in the province is offered at Georgian College. It is the current 
MCU comparable program to the proposed Oneida - Language Immersion, Culture & Teaching 
program (50741) called “Anishinaabemowin & Program Development”. This program is offered on-
site at Georgian College (not in the local Indigenous community), and has a focus on program 
development in addition to the language of Anishinaabe. As a distinction, the Oneida - Language 
Immersion, Culture & Teaching program is offered in a modular structure to enable the immersive 
and cultural integration qualities of the program to be the strongest part of the program. Further, 
the Oneida - Language Immersion, Culture & Teaching program also includes some modules related 
to good teaching practices such as classroom management, lesson planning and adult education 
theory, which will provide a pathway to further studies in teaching.  
c) At present, the need for enhancing the proficiency of Oneida speakers is being met within the 
Oneida Nation of the Thames settlement; however, there is no recognition or credential and the 
program is at risk of losing its funding through the Southern First Nations Secretariat, as it is not 
(yet) an MCU recognized post-secondary program. The result of this proposal will ensure that 
students who spend two years engaged in this program may receive the benefit of a post-secondary 
credential as well as pathways to further education and career possibilities. 
d) The proposed program is unique from any other offering in the London region, as well as in the 
province. Although a similar program exists on the Six Nations Reserve, the focus of that program is 
on the Mohawk language; it is not credentialed and therefore not recognized by the MCU. The 
Oneida - Language Immersion, Culture & Teaching program is offered with a modular structure that 
lends itself to the immersive nature of the program, and is offered in-community at the Oneida 
Nation of the Thames settlement. It is expected that the student population will continue to be 
derived from the Oneida Nation (both inside and outside the community), including some from the 
United States (international students) although this is not a criteria of acceptance into the program. 
This is a local niche program that the Twatati team began developing years ago. As a credential, it 
will be the first of its kind offering immersion in the Onyota’aˑka language in Ontario. 
 
4.2 Key Performance Indicators (KPIs) 
 
Please complete this table with the three most recent years of published data* for similar programs at 
your college only (minimum one, maximum three). Similar programs may include programs at the same 
or different credential levels, and transfer opportunities. Please add additional rows as needed. 
 
     Early Childhood Education - James N. Allan Campus 
Program 
Academic Year of Graduation 2014/15 2015/16 2016/17 





Graduate Count 38 35 31 
Employment Rate 88.2% 92.9% 75.0% 
Employment Rate in a Related Field 70.6% 78.6% 66.7% 
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Note: Fanshawe does not offer a comparable language program. The program chosen as a comparable 
is a diploma offered in a similar modular format, and has a curriculum that includes Indigenous learning.  
 
 4.3 Pathways to and from Proposed Program and Programs 
a) Drawing on the gap analysis, are any program pathways anticipated or under negotiation to 
and/or from this program (internal and external)?  If yes, describe how the existing/proposed 
program supports student mobility. 
b) Describe any special features of this pathway (e.g., laddering, bridging). 
c) How does this program fit into the provincial and national credit transfer framework? 
(ONCAT) (i.e., course to course vs. program to program; college to university, college to 
college, university to college)? 
 Consultation: CAE (Pathways Coordinator) 
 
a) Potential pathways exist for this program from the General Arts and Sciences programs offered at 
several colleges in the province via the recognition of their general education credits. There is also 
potential for pathway development from this advanced diploma to the “Teaching an Indigenous 
Language” graduate certificate, presently under development.  
b) See a) above. 
c) See above. Potential pathways to Western and other universities will be explored. 
 
 4.4 How will this program help support the College’s mission?  
 
This program supports two of the priorities in the iMapp (2018-2021):  
 
1. Enrollment growth: This program reaches out to potential students who may not otherwise have 
considered post-secondary studies, providing cultural education in language studies in-
community with teachers who also live and work in-community. Additionally, this program (or 
ones similar to it) has the potential to be established on multiple sites in the future at the 
request of a variety of Indigenous communities, which will further allow the College to reach 
demographics that have not been adequately served before. 
 
2. Broaden flexible learning opportunities to enhance access for students: The offering of this 
program and others like it in the future provides a geographically responsive option for students 
to take a college-level program in their own community. 
 
This program also supports some of the priorities in the Fanshawe College Indigenous Action Plan 
(2018-2020): 
 
1. Involve and support Indigenous Communities: The development of this program supports 
promoting the understanding of Indigenous culture, knowledge and values; and improves the 
quality and range of the College’s Indigenous programs. 
 
2. Embrace Indigenous Knowledge: This program supports Fanshawe’s significant responsibility to 
establish and develop programs that engage Indigenous people in the production and definition 
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of knowledge; as well as Fanshawe’s obligation to assure that an accurate and developed 
understanding of Indigenous histories, cultures, and perspectives is integrated into its existing 
curricula.  
 
3. Engage Indigenous Learners: This program ensures that Indigenous learners are exposed to the 
stories of other Indigenous learners with whom they can identify, ensures Indigenous Learning 
Principles will be incorporated, and ensures an educational institution situated in their 
community, therefore encouraging a post-secondary educational opportunity culminating in a 
post-secondary credential. 
 
4. Indigenous Staff Employment: The offering of this program will support the College’s aspiration 
to increase the number of Indigenous employees, particularly in light of the fact that those 
teaching in this program can only be Oneida people who are able to speak the Onyota’aˑka 
language.  
 
 The program supports all 5 goals of the Indigenous Action Plan: 
 
1. Recruiting indigenous students with the potential to succeed in College education, and 
developing educational innovation and alternative pathways that create the opportunities to 
realize this aspiration; 
2. Providing Indigenous students with a high-quality educational experience that nurtures 
excellence and personal achievement; 
3. Creating a culturally safe learning environment for Indigenous students; 
4. Enabling an enriching and transformative College experience for Indigenous students who also 
have a significant contribution to make to College life; and 
5. Realizing the capabilities of Indigenous peoples to have a transformative impact on Canadian 
society and Indigenous community development. 
 
This program also contributes significantly to the following measurable targets in the Indigenous 
Action Plan: 
 
1. To achieve parity in the College domestic post-secondary student population equivalent to the 
Indigenous proportion of the Ontario population by 2025 
2. To plan College targets based on the proportion of the prime student age population as a 
proportion of the Ontario population to 2030. 
4. To maintain a level one completion rate on par with overall student retention rates (measured by 
good standing at the end of level 1) among Indigenous students by 2025. 
5. To maintain a program completion rate on par with overall student completion rates (measured 
by the average annual commencements as a proportion of average annual completions) among 
Indigenous students by 2028. 
8. To incorporate Indigenous Learning Outcomes into at least one course per level for programs in 
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5.0 Demand and Support for Program  
 
5.1 Student Demand  
a) Provide evidence to validate student demand and/or societal need. (e.g. Student surveys, 
enrolment summaries and growth trends for similar programs, system enrolments and 
projected growth, or demographic projections for relevant sub populations) 
 
b) Indicate which student populations are most likely to be attracted to the program: 
Persona Groups 
☒ Direct 
☒ Non-direct (potential Oneida students from Wisconsin & New York) 
☒ International 
☐ Other (identify): 
 
c) Include an assessment of whether this program will draw students away from existing College 
programs or complement existing programs. 
 Consultation: Registrar’s Office, Recruitment, International Services, Institutional Research 
 
a) The Oneida community approached Fanshawe to request the development of this program as a recognized 
credential since it is and will continue to be delivered in-community for and by the Oneida people; this 
request alone demonstrates student demand. According to Ursula Doxtator, Councillor of the Oneida Nation 
of the Thames, they have capped the program at 20 students and had 20 students enrolled in the program in 
2017. The 2018 enrollment was 20, including both first and second year students, and 17 remain in the 
program to date. This is a very intense immersive program. In light of family and financial responsibilities, 
this is a big commitment. The Southern First Nations Secretariat has been funding 20 students per year and 
according to Natalie Fletcher who worked for the Secretariat at the time, they will continue to fund 20 
students per year through post-secondary funding for this program. It is anticipated that upon the approval 
of this program as a credential, and once students are able to apply for funding through OSAP, the 
enrollment will significantly improve. 
If other language programs are subsequently delivered in other communities as well (and one other 
community has already requested this), it will be at the request of Indigenous communities, thus also 
ensuring student demand.  
The student demand data provided by Institutional Research relates to MCU 50741 “Anishnaabemowin 
Language Programming”, a diploma offered at Georgian College. This program received 24, 21, and 17 
applications respectively in 2016, 2017 and 2018 that translated into 8, 12, and 8 enrollments during those 
same years. One student came from the Fanshawe catchment area in 2018.  
Two other language programs offered in the province under MCU 40741, including “Cree Interpretation and 
Translation Techniques” at Northern College and “Anishinaabemowin Immersion” at Sault College, are no 
longer active. 
The Oneida - Language Immersion, Culture and Teaching program will be the only program in the Ontario 
College system that offers language, cultural development and teaching skills in the Oneida language and 
will be the second program of its kind. 
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Demographic Projections:  
According to Ursula Doxtator, councilor of the Oneida Nation of the Thames, there are 6275 members of the 
Oneida of the Thames (October 7, 2019). There are two additional Oneida communities located in New York 
and Wisconsin; altogether, there are approximately 30-35,000 Oneida people. No one in those US 
communities can speak the Oneida language and they have expressed interest in this program (March 7, 
2019). They have already sent people to the Oneida of the Thames settlement for this language instruction – 
approximately 4 per year so far (March 5, 2019). This constitutes both domestic and international interest 
that could conceivably grow should this program commence offering a credential from Fanshawe.   
According to an OCAS article related to Indigenous enrollment trends in Ontario, “Figures published by the 
Ontario Ministry of Finance, using 2016 Canadian census data, indicate that between 2011 and 2016 the 
population of indigenous Ontarians grew by 23.1%. The population of indigenous students enrolled in CAAT 
colleges has increased by almost 150% since 2013.” (December 20, 2019)  
 
 
Additionally, there are broader factors that support Indigenous student demand for this kind of program: 
1. A marked preference for college programs over university options: 
This preference has been documented in Ontario Indigenous students in particular (Popovic, 2012, p. 24; 
Service Canada, 2014, p. 11) and in Indigenous students in Canada more broadly (Fong & Gulati, 2013, p. 3; 
McMullen, 2011; Vaccaro, 2012). 
 
2. A strong need for in-community post-secondary delivery: 
Research consistently calls for more on-site delivery options for Indigenous communities (Association of 
Canadian Community Colleges, 2010; Fahy et al., 2009, p. 11; Deer et al., 2015, pp. 12-13). The Assembly of 
First Nations (2012) observes that successful Indigenous post-secondary education engages deeply with 
Indigenous communities (p. 11) and that having to leave one’s community is a significant barrier to post-
secondary education (p. 28). Indigenous education counsellors in a London focus group identified parental 
and community engagement in Indigenous students’ learning as a high priority (Toulouse, 2010, p. 17). 
Furthermore, Indigenous students often face significant barriers related to family responsibilities, which 
renders in-community delivery attractive to them. Many Indigenous students are sole-provider, single 
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mothers (King, 2008; Popovic, 2012, p. 34), and lone-parent families are more prevalent in Indigenous 
populations in Canada than in the general population (Service Canada, 2014, p. 9); in-community delivery 
allows these potential students to take full advantage of community childcare and other supports. 
 
3. Cultural mistrust of non-Indigenous education systems: 
Because of the horrific legacy of residential schools, Indigenous communities, and especially older 
community members, often voice mistrust of mainstream, non-Indigenous education systems in Canada 
(Deer et al., 2015, p. 13; Milne, 2016; Whitley, 2014, p. 156). The result is an intergenerational mistrust of 
education that may be alleviated somewhat by in-community delivery, especially considering that Canadian 
“Aboriginal students report similar PSE [post-secondary education] aspirations as their [non-Indigenous] 
peers” (Deer et al., 2015, p. 10). The desire to access post-secondary education in some form is strong, 
providing students can access it in a comfortable environment. On-site delivery within communities should 
help to increase students’ comfort levels. 
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 5.2 Labour Market Demand  
a) Provide evidence to validate employment demand from some or all of the following: 
1. Trend data (employment trends for related employment) 
2. Feedback from and support of a related Program Advisory Committee  
3. Feedback from external stakeholders (Attach minutes from external stakeholder 
panel as appendix) 
4. Other data sources (e.g., local, provincial, national and/or international economic 
development corporations, industry/professional associations) 
5. Letters of employer support (attached as appendix) 
 
While employment is not the primary goal, this program prepares students for a variety of language-
related careers including teacher of Onyota’aˑka as a second language, translator, language consultant, 
language specialist or storyteller. Students may find employment in school boards, communities, 
government agencies, educational facilities and more. 
According to the labour market analysis provided by Institutional Research, the prospects for teaching 
are encouraging. Three NOC codes were analyzed including 4021 – College and Other Vocational 
Instructors, 4031 – Secondary School Teachers, and 4032 – Elementary School and Kindergarten 
Teachers. “EMSI predicts positive opportunities for London, the 100 mile from London CMA, Ontario 
and Canada for 2017-2026. Most of those employed by these occupations work in the community 
colleges and C.E.G.E.P.s (NOC-4021) and the elementary and secondary schools (NOC- 4031 and NOC-
4032) industries.”  
While a university degree is often required for teaching in a college setting (although not always), it is 
mandatory for teaching in a primary or secondary school setting along with certification by the Ontario 
College of Teachers. Plans for an articulation agreement from this program to one or more receptive 
universities for the Bachelor of Education degree will be explored. Further, as another potential 
program development proposal, the Ontario College of Teachers recognizes equivalent programs to the 
Bachelor of Education that may be offered in an alternative post-secondary institution (a college), that 
ensure at least four semesters of post-secondary study, and that focus on developing “Teachers of a 
Native Language” in Ontario. Although simply an idea at present, the development of such a program at 
Fanshawe that is recognized by the Ontario College of Teachers would ensure a pathway from this and 
other language programs in Ontario into a diploma that lends itself to the acquisition of an Ontario 
Teachers Certificate, and therefore opens up opportunities to teach at the primary and secondary 
levels. Articulation agreements may also be pursued from this program (idea) to other university level 
programs such as the Bachelor of Education.  
NOC 4021 – College and Other Vocational Instructors: “Job increases of 9% (18 jobs /year), 7% (220 
jobs /year), 8% (347 jobs /year) and 5% (626 jobs/year)  are expected for the London, 100 mile radius 
from London CMA, Ontario, and Canada respectively (from 2017-2026).” 
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NOC 4031 – Secondary School Teachers: Job increases of 12% (16 jobs/year), 7% (220 jobs/year) and 
8% (347 jobs/year) and 5% (626 jobs/year) are expected for the London CMA, the 100-mile radius from 
London CMA, Ontario and Canada, respectively. 
NOC 4032 – Elementary School and Kindergarten Teachers: Job increases of 15% (43 job/year), 13% 
(704 jobs/year), 13% (1,038 jobs/year) and 12% (2,487 jobs/year) are expected for London CMA, 100-
mile radius from London CMA, Ontario and Canada, respectively.  
The Oneida team working in this program (Twatati) have also expressed the need for early childhood 
educators (ECE) who may bring the language and the cultural learning that is inherent in it, to very 
young learners. Although the Job Bank indicates that the outlook for Early Childhood Educators – 
Preschool (NOC 4214) is fair for the London Region, the intent here is to bring the Oneida language and 
culture to children of this tender age through those with an ECE background or through those intending 
to pursue an ECE education. In this way, young children may learn their Indigenous ways of knowing, 
ways of being, worldview and values through their language during a critical time in their development.  
According to Ursula Doxtator, the ability of an Oneida person to speak the language is a priority of the 
Chief and Council, and would be an asset in the hiring practices within the Oneida Settlement (March 5, 
2019).  
 
5.3 Partnerships Supporting New Program 
a) List any new internal or external partnerships that may develop if this program were to be 
delivered. Include letters of support in an appendix.  
b) What, if any, alliances are possible to reduce costs, increase speed to market and increase 
market coverage? 




 Consultation: Internal and External Stakeholders 
 
Oneida Chief Jessica Hill and the entire Council of the Oneida Nation of the Thames support this 
program proposal. A letter of support is attached to this business plan as Appendix I.  
In addition, an advisory meeting/PAC was held on December 14, 2019, including representatives from 
the local public and Catholic School Boards, Indigenous Learning centres and the  N’Amerind Friendship 
Centre where language teaching opportunities exist. The group offered enthusiastic support of this 
program development. See minutes attached to this business plan as appendix J.  
 
 
☒ Continuing on Advisory Committee ☐ Teach a course 
☒ Provide placement or experiential learning (e.g. co-op, field placement, 
mentorship) 
☒ Present as a guest speaker ☐ Provide a tour 
☐ Research (project, partnership etc.) ☒ Donation, Scholarship, Award 
☐ Other: 
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6.0 Feasibility of Program  
 













 6.2 Human Resources 
a) Include staffing plan for program, up to and including full implementation. 
1. Estimate the staffing requirements that are above the existing HR complement. 
2. Would there be any changes to current staffing arrangements in order to 
implement this new program? 
3. Would there be any additional training needs? 
 Consultation: Human Resources, OD&L, other Schools 
 
b) Student Services 
1. What other Learner / Student Success Services are required? 
 Consultation: Student Success Advisor 
 
a) The financial planning for this program development takes into account the following assumptions 
related to staffing: 
• There will be 12 hours per week teaching contact hours throughout every term 
• There will be 24 hours per week for technical support in the classroom for each level 
• There will be 24 hours per week for CSR support  
• There will be 3 hours per week for a coordinator stipend 
All staff and students will require training in the use of FOL. 
b) On October 9, 2019, the current Academic Advisor in the School of Language & Liberal Studies, Bev 
Antone-Collar advised that she or another SSA could meet with students in this program for 1-1 
meetings, on an as-needed basis. She did not foresee a great need for SSA support since the cohort is 
small. Bev did suggest there may be need for some workshops related to time management and study 
strategies. 
 2020/21 2021/22 2022/23 Ongoing 
 F W S F W S F W S F W S 
Year One of 
Program 18 15 15 18 15 15 18 15 15 18 15 15 
Year Two  of 
Program    10 9 9 10 9 9 10 9 9 
Number of 
Graduates    9   9   9   
Total 
Enrollment 18   28   28   28   
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 6.3 Ministry Funding 
 Consultation: CAE 
 
Note: Appendix F will be used as part of the Request for 
Approval for Funding Form submitted to the MCU in Stage Gate 3 
 
 6.4 Proposed Program Fees 
 Consultation: CAE, Financial Planning 
 
Approved Postsecondary (APS) Program MCU Table 
 
 Wt - Program Weight for funding purposes:  1.1  
 
 FU - Program Funding Units for funding purposes: 2.5 
 
 Proposed annual tuition fee:  $2720.52/year or $1360.26/semester 
 
 Fees:  Regular ☒ High Demand   ☐ 
 
 What tuition and ancillary fees are being charged by other colleges for similar 
programs?  
**The only similar program offered in the province is captured below: 
 
Note: Ancillary fees are subject to change as colleges around Ontario respond to the new requirements set 
out by the province.   
 
Proposed ancillary fees: $372.47_(2019/20)______ (to be discussed with Office of the Registrar and 




























 6.5 Required Program Resources 
a) Space requirements  
1. Can this program use existing space? 
i. If Yes, 
a. Will it differ by term or year?  
See Appendix F: Program 
Delivery Information (PDI) Form 
to Calculate Program Funding 
Parameters. 
See Appendix G:  Detailed 
Course Delivery 
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b. Will it require renovations to existing space? If yes, describe. 
c. Will it require designated space? If yes, describe. 
d. Will additional office space be required for faculty and/or support? 
 
ii. If No, 
a. Specify the size, type and attributes of classrooms and/or space. 
b. Will it require designated space? If yes, describe. 
c. Can this new space be made available to other programs/Schools? 
d. If there is a comparable room that serves as a model, indicate the room 
number__________. 
e. Will additional office space be required for faculty and/or support? 
 Consultation: Facilities Management, Timetabling/Scheduling 
 
The program will use existing space but not at Fanshawe College. 
This program will be offered from existing space within the Oneida Settlement located at 2212 Keystone 
Place. The facility has capacity for two classrooms, two separate accessible washrooms with two stalls in 
each, an office and a kitchen. The building also has a ramp for accessibility; however, a sidewalk will be 
required to access the building from the parking area. A lease is being prepared for the space outlining 
costs and terms; the lease will be available once approved by the Oneida Chief and Council.  
The building is new and does not need renovations. It includes one office space that can be retrofitted 
into two office spaces if needed.  
Parking is available at this new facility. 
A Memorandum of Change (MoC) has been completed and submitted to Facilities Management at 
Fanshawe College for recommendations to ensure the facility meets or exceeds all requirements before 
launch in September 2020. 
The floor plan drawings are attached as appendix K. 
 
b) Computing requirements  
1. Identify any new computers or related hardware devices needed: 
☒ Desktop Computer   ☐ Laptop   ☐ Notebook   ☐ Tablet 
☒ PC based   ☐ MAC   ☐ IOS   ☐ Android   ☐ Other: 
Quantity: 8 (student) + 1 (faculty office) 
2. Identify connectivity requirements: 
☒ Permanent Hardwire   ☒ Wireless   ☐ Power Outlet – e.g., Laptops 
☐ Other:  
3. Identify data storage requirements (excluding FOL): 
☐ Hard Drive Only   ☐ Departmental Server   ☐ ITS Network Server  
☐ Third-Party Cloud Storage   ☐ Other:  
4. Identify new or modified software requirements including version, licensing and 
cost: 
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There are no known storage or new/modified software requirements at this time. 
 
5. Identify cloud-based (online) services or products required: 
None required. 
 
6. Can the proposed hardware and software run on the College’s networks? If no, 
describe what is required. Yes 
7. Estimate the computing requirements required for startup of all levels (e.g., lab 
sizes required, specific hardware requirements). 9 machines as noted above 
8. Estimate the computing requirements for ongoing delivery of the program (up to 
the 5th year) (e.g., estimated lab sizes required, specific hardware requirements, 
equipment refresh cycle) – no change to planned equipment 
9. What are the implications for existing IT architecture given program size, delivery 
format and computing requirements? The existing network at that location is 
problematic and may need attention.  
10. Does existing IT infrastructure allow this program to be offered as proposed? If no, 
what is required? 
11. Identify any new or modified classroom teaching technology required to offer the 
program (e.g., projectors, audience response systems [clickers], touch-enabled 
displays, other): 
12. Are there specific IT staff support needs for the program? If yes, describe.  Support 
SLA (server level) will need to be determined as this is an off-site location. 
 Consultation: Information Technology Services 
 
Approximate IT costs include 9 computers ($10,000) plus white boards/VDP ($5200). 
This estimate does not account for network and wireless connectivity needs, once determined.  
 
ITS Employee(s) Consulted: Brody Lavoie, Senior Manager, Academic Technical Support Services 
ITS Notes: 
 
c) Marketing Resources - Discuss marketing strategies with R & BM to reaching the appropriate 
student populations for this program.  
 Consultation: Reputation and Brand Management (R & BM) 
 
Marketing Strategies  
Events & Recruitment Presentations 
A. Open House  
B. Recruitment Presentations (see recommendations below)  
C. Internal Student Presentations (see recommendations below)  
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D. College Events (e.g. The Gathering Pow Wow, Reading Week Culture Camp)  
E. In-community Indigenous Outreach (see recommendations below)  
Print 
F. College’s Annual Viewbook   
Note: MCU 
approval deadline 
of early June 2020 
for inclusion in 
21/22 viewbook 
G. Flyer  
H. Postcard  
I. Banner  
Direct Mail and/or Email Marketing 
J. Guidance Counselor Outreach  
K. Influencer/Practitioner Outreach  
Digital 
L. Google Adwords  
M. Google Display, Instagram, Facebook & Facebook Sponsored Posts  
Communications & Signage 
N. Website  
O. Social Share  
P. Media Outreach Upon Launch (see recommendations below)  
Q. Program Crest (see recommendations below re: design elements) NA 
R & BM Employee(s) Consulted: Anne Hamilton, Marketing Officer 
Once the program is fully approved and a specific marketing budget is allocated, RBM will support 
promotion of the program by its three teams: Marketing, Communications and Recruitment. Typically, 
$12-15k is recommended to market the launch of a new program, especially when it is off-cycle like this 
one (ie. less than a full year of promotion to attract students). 
Target audience: those already living at the Oneida Nation of the Thames settlement, those who are 
Oneida but don’t live in-community, as well as international Oneida communities in Wisconsin and New 
York (see note below related to international recruitment) 
Secondary audiences: guidance counsellors in elementary and secondary schools with Oneida student 
populations, parents and influencers in the Oneida community 
Recommendations/notes: 
• Recruitment presentations and in-community outreach should be facilitated by Fanshawe’s 
Indigenous Recruitment and Community Relations Advisor. 
• The Institute of Indigenous Learning should consult with the International Centre with regards to 
coordinating any recruitment efforts in the Wisconsin and New York Oneida communities. 
• Internal recruitment efforts should focus on students in the General Arts and Sciences program 
as a pathway option following graduation. 
• External promotion should include a thorough communications plan, as the unique nature of this 
program is ideally suited to earned media coverage. 
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• Bilingual marketing materials (English and Oneida) should be considered, along with the 
inclusion of indigenous design elements (e.g. Twatati logo, wordmarks and patterns) according 
to College standards, which means creating custom flyers, postcards, banners where templates 
already exist for other programs. RBM will require the support of the School of Language and 
Liberal Studies and/or the Institute of Indigenous Learning to facilitate content, translations and 
design approvals. 
 
d) Learning Resources - Include collections and/or online resources required. 
 Consultation: Library 
 
According to Megan Anderson, Research & Curriculum Librarian, on October 28, 2019: 
Library and Media Services currently has, relative to the amount of items available, a reasonable 
amount of resources to support the Oneida - Language Immersion, Culture & Teaching Advanced 
Diploma program.  However, it is very strongly recommended that funds be allocated for additional 
library resource supports in order to add some key eBooks, such as the Oneida-English Dictionary.  
Many resources found during this search were found to be originating from the community itself, where 
the program is being delivered, so it is not logical to add those resources to the collection in London.  
Preference has be given to electronic format, and items not available in digital or streaming format have 
not been included in this document, in order to maximize accessibility of resources for students. 
It is also very strongly recommended that professors in the Oneida - Language Immersion, Culture & 
Teaching program work collaboratively with their Librarian (currently Megan Anderson) in order to 
develop customized course guides to facilitate easy, accessible, direct access to relevant resources. An 
example of a course guide created for a history course is available here: 
https://fanshawec.libguides.com/TRAV1034.   
Listed below are examples of items already in the library collection, as well as a list of recommended 
additions to the collection. The total request for library funds is as follows: 
• E-Books: $500 
• Streaming Media: $0 
• eJournals: $0 
• Databases: $0 
Total ask: $500 
Resources Currently in the Collection: 
• eBooks: 
o Glimpses of Oneida Life 
o The People of the Standing Stone : The Oneida Nation From the Revolution Through the Era of 
Removal 
o The Ordeal of the Longhouse : The Peoples of the Iroquois League in the Era of European 
Colonization 
o The Rotinonshonni : A Traditional Iroquoian History Through the Eyes of Teharonhia:wako and 
Sawiskera 
o Language and Literacy Teaching for Indigenous Education : A Bilingual Approach 
o Community-Based Language Learning : A Framework for Educators 
o Teaching the Whole Student : Engaged Learning With Heart, Mind, and Spirit 
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o Learning Styles and Second Language Education 
o Making Sense of Adult Learning 
o Learning at the Ends of Life : Children, Elders, and Literacies in Intergenerational Curricula 
 
• Databases: 
o Indigenous Studies Portal  
o ERIC (Education Resources Information Center) 
o Academic Search Ultimate 
 
Suggested Resource Additions: 
• eBooks: 
o Oneida-English/English-Oneida Dictionary  
o A Clan Mother's Call: Reconstructing Haudenosaunee Cultural Memory 
o Indigenous Adult Language Revitalization And Education 
o Three Stories In Oneida 
• Streaming Media: 
o No suggested additions 
• eJournals: 
o No suggested additions 
• Databases: 
o No suggested additions 
 
 6.6 Cost of Program  
a) Capital requirements 
1. Specify the capital requirements required for 
startup.  Consider: 
i. New space/building  
ii. Facility renovations, additions and/or improvements  
iii. Classroom and/or laboratory equipment  
iv. Computers, software and IT infrastructure  
v. Program related equipment (e.g., machinery, tooling) 
vi. Non-academic furniture & office equipment  
vii. Academic furnishings 
viii. Marketing materials 
ix. Staffing (FT, NFT, Technicians, Support) 
2. Estimate the capital requirements for ongoing delivery of the program (up to the 
5th year). 
3. Specify the amount of capital investment required to implement this program that 
is beyond your existing capital allotment. If this exceeds $1 Million, also the source 
of these funds. 
See Appendix H: Multi-Year 
Budget Projections with Net 
Present Value (NPV). 
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4. Specify the type of equipment and infrastructure enhancements needed to 
operationalize delivery of the program (electrical upgrade, water, eye wash 
station, fume hood, etc.). 
5. Identify special lab amenities/attributes (functional requirements noted in 6.5 a) 
that impact 6.5 b)). 
6. Are there any prerequisites or special considerations that will affect the timing of 
this proposal? 




The new facility located at 2212 Keystone Place at the Oneida Nation of the Thames Settlement has 
been confirmed for use by this program commencing September 2020. A lease agreement is being 
drafted at this time. The facility does not need renovations; however, a Memorandum of Change (MoC) 
has been completed to initiate the process of ensuring the facility meets all requirements to be used as 
classroom for Fanshawe students.  
A small budget has been established in the startup costs to allow for four computers in each classroom 
as well as the installation of a projector and screen in each classroom. The Oneida Nation of the 
Thames, in accordance with the lease agreement (still in draft) are responsible for desks in the 
classrooms and staff room, as well as appliances in the kitchen area.  
No other known capital requirements exist at this time.  
 
b) Multi-year Budget 
1. Outline any budgetary assumptions. 
2. Specify the budget requirements required for ongoing delivery of the program.  
Consider: 
i. New space/building  
ii. Facility renovations, additions and/or improvements  
iii. Classroom and/or laboratory equipment  
iv. Computers, software and IT infrastructure  
v. Program related equipment (e.g., machinery, tooling) 
vi. Non-academic furniture & office equipment  
vii. Academic furnishings 
viii. Marketing materials 
ix. Staffing (FT, NFT, Technicians, Support) 
3. What is the proposed Net Present Value (NPV)? 
 Consultation: Financial Planning 
 
This program will take place at a newly built facility at the Oneida of the Thames settlement. A lease 
agreement is in process. The facility will have desks and whiteboards, but will need two projectors and 
screens (one for each classroom). Although the building appears to be accessible, some areas may 
require attention. A Management of Change form has been completed and sent to Facilities for further 
investigation and information. 
Please refer to Appendix H, the proforma analysis of this program proposal which includes any 
budgetary assumptions and capital requirements. The proposed Net Present Value (NPV) is $227,924.  
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 6.7 Alternative Sources of Funding 
a) Are there alternative sources of funding for this program (e.g., donations, repurposing, 
partnerships)? 
 Consultation: Advancement and Alumni Office, External Resources 
 
Scott Mousseau, Manager of Advancement Services provided the following: 
“The Advancement & Alumni department builds philanthropic relationships with alumni, donors, 
community partners and Foundations to attract gifts that will support student success across Fanshawe 
College.  These gifts typically are used for the purposes of supporting scholarships, bursaries, awards, 
programming needs, and approved capital projects.   In working with the Advancement & Alumni office, 
we will assist with the identification and cultivation of the appropriate philanthropic relationships that 
may support the specific initiatives and work towards finding new relationships to assist with the needs 
of the programs.” 
Scott Mousseau or Amber-Lee Beattie will be approached by the development team as the program 
moves into stage-gate 3.  
According to Guy Williams, Eniigaanzid, Special Advisor Indigenous Education & Development, there are 
federal funds that may be accessed for language programs; however, these will need to be further 








Program Title: Oneida - Language Immersion, Culture and Teaching  
MTCU Code: n/a 
Proposed Credential: Please select one (1).  
☐ Local Board Approved Certificate  
☐ Ontario College Certificate  
☐ Ontario College Diploma  
☒ Ontario College Advanced Diploma  
☐ Ontario College Graduate Certificate 
Funding:  
This proposal will be sent to the MTCU for Approval for Funding. 
☒ Yes 
☐ No 






Program purpose - include occupational areas where it is anticipated graduates will find employment: 
The Oneida - Language Immersion, Culture & Teaching program is an Ontario Advanced Diploma 
(Accelerated) in which students interested in learning their language are immersed in a modular learning 
environment that is located in-community at the Oneida settlement, southwest of London, Ontario. The 
modular structure supports the scaffolding of language skills, and enables the immersive and cultural 
integration qualities of the program to be the strongest part of the program. Further, the Oneida - Language 
Immersion, Culture & Teaching includes some modules and practical experience related to good teaching 
practices such as classroom management, lesson planning and education theory, which will provide a 
pathway to further studies in teaching. This program is intensive by its very nature and requires a strong 
commitment from students to attend to each lesson and take advantage of practice opportunities.  
This program includes immersive language learning that prepares students for a variety of language-related 
careers including teacher of Onyota’a·ka as a second language, translator, language consultant, language 
specialist or storyteller. Students may find employment in school boards, communities, government 
agencies, educational facilities and more. 
Admissions Requirements for the proposed program: 
 
 
 Ontario Secondary School Diploma with courses from the College (C), University (U), University/College 
(M), or Open (O) stream with… 
- Grade 12 English at the (C) or (U) level 
o Any Grade 12 Mathematics (C) or (U) 
o Any Grade 11 Mathematics (C), (U), or (M) 
(Note: a minimum final grade of 60 required for any Grade 11 Mathematics course) 
 
 Academic and Career Entrance Certificate (ACE) 
 Ontario High School Equivalency Certificate (GED) and… 
- Mathematics ONE OF: 
o Any Grade 12 Mathematics (C) or (U) 
o Any Grade 11 Mathematics (C), (U), or (M) 
(Note: a minimum final grade of 60 required for any Grade 11 Mathematics course) 
 
 Mature Applicant with standing in the required courses and grade stated above 
 Plus the following courses and/or requirements as noted: 
*NOTE: All prospective students must prepare for and pass a short oral test in Oneida language basics prior to 
acceptance into the program. 
Occupational Areas: While employment is not the primary goal of this program, this program includes 
immersive language learning that could prepare students for a variety of language-related careers including 
teacher of Onyot’a.ka as a second language, translator, language consultant, language specialist or 
storyteller. Students may find employment in school boards, communities, government agencies, 
educational facilities and more.  
Laddering Opportunities: 
Potential pathways exist for this program from the General Arts and Sciences programs offered at several 
colleges in the province via the recognition of their general education credits. There is potential for pathway 
development from this advanced diploma to the “Teaching an Indigenous Language” graduate certificate, 
which is also presently under development at Fanshawe College. Further, potential pathways to Western 
and other universities are possible and will be explored. 
 
Provincial Vocational Program Outcomes 
☐  Provincial Program Standard, or  
☒  Provincial Program Description   
MTCU code: 50741 
Proposed Program Vocational Learning 
Outcomes 
Please explain how the 
proposed VLO differs from 
the Provincial VLOs 
Course Code /Course Title  
1. Apply functional knowledge of the 
Anishnaabemowin language and writing systems 
to community language programming initiatives 
 Not applicable  
2. Identify spoken Anishnaabemowin in a variety 
of contexts 
Identify spoken Onyota’aˑka in a variety of 
contexts. 
Different language OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
EDUC-6013 - Practicum 
3. Apply knowledge of Anishnaabe cultural values 
to develop community language programming 
initiatives. 
Apply Onyota’aˑka cultural values and worldview 
to teaching and sharing of the language with 
others. 
Proposed program is not 
about program 
development. 
OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
EDUC-6013 - Practicum 
 
4. Promote community language programming 
initiatives applying relevant knowledge o 
Anishnaabe linguistic history and dialects. 
 Not applicable  
5. Recommend Anishnaabe-specific teaching 
methods in the development of an 
Anishnaabemowin program. 
Design and apply effective Onyota’aˑka-specific 
age-appropriate teaching methods within the 
classroom that reflect cultural values, worldview 
and storytelling traditions. 
Proposed program is not 
about program 
development. 
OLIP-1002 - Module 5 
OLIP-1002 - Module 6 
OLIP-1011 - Module 11 
EDUC-XXX1 - Understanding 
Child Abuse & Neglect 
EDUC-XXX2 - Curriculum 
Development & Design for the 
Primary Years 
EDUC-XXX3 - Professionalism 
& Ethics in Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of 
Theory and Practice 
EDUC-6013 - Practicum 
6. Implement Indigenous language programming 
that addresses critical sociocultural issues. 
 Not applicable  
7. Apply sustainability best practices in the 
workplace and community to preserve the 
Anishnaabe language. 
 Not applicable  
8. Converse at a functional level in 
Anishnaabemowin. 
Communicate at an advanced level in Onyota’aˑka 
including reading, writing and conversation. 
Language in this program is 
immersive, not sequential 
with a course per term – a 
higher level of proficiency.  
OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
EDUC-6013 - Practicum 
 
9. Identify entrepreneurial opportunities within 
community to revitalize and preserve 
Anishnaabemowin. 
Detect existing and create entrepreneurial 
opportunities within and/or outside of the 
community help to revitalize and preserve the 
Onyota’aˑka language. 
Higher skill level OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
OLIP-1012 - Module 12 
 
10. Use the Fiero writing system to express ideas 
and tell stories. 
 Not applicable  
11. Lead language learning activities in small 
groups.  
Design and lead effective language learning 
activities at an intermediate-high level in small 
groups. 
Reflects level of skill and 
language proficiency.  
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
EDUC-XXX1 - Understanding 
Child Abuse & Neglect 
EDUC-XXX2 - Curriculum 
Development & Design for the 
Primary Years 
EDUC-XXX3 - Professionalism 
& Ethics in Teaching 
EDUC-6013 - Practicum 
 
12.  Apply the Onyota’aˑka writing system to express 
ideas and share in storytelling. 
 OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
EDUC-XXX2 - Curriculum 
Development & Design for the 
Primary Years 
EDUC-XXX3 - Professionalism 
& Ethics in Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of 
Theory and Practice 
EDUC-6013 - Practicum 
 
 
13. Develop and archive language resources in the 
Onyota’a·ka language to contribute to the 
revitalization and preservation of the language.  
 OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
14. Develop strategies for personal and professional 
development in support of lifelong learning. 
 OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
EDUC-XXX3 - Professionalism 
& Ethics in Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of 
Theory and Practice 
Add additional rows as required to complete the mapping exercise   
 
Skill Categories Defining Skills 
Skill areas to be demonstrated by 
the graduates 
Essential Employability Skills Outcomes 
The graduate has reliably demonstrated the ability to: 
Course Title / Course Code 
 
Communication • Reading 
• Writing 
• Speaking  
• Listening 
• Presenting 
• Visual Literacy 
• communicate clearly, concisely, and correctly in the 
written, spoken, and visual form that fulfils the 
purpose and meets the needs of the audience 
OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
EDUC-XXX1 - Understanding Child Abuse & 
Neglect 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of Theory and 
Practice 
EDUC-6013 - Practicum 
• respond to written, spoken, or visual messages in a 
manner that ensures effective communication 
OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
 
Skill Categories Defining Skills 
Skill areas to be demonstrated by 
the graduates 
Essential Employability Skills Outcomes 
The graduate has reliably demonstrated the ability to: 
Course Title / Course Code 
 
OLIP-1010 - Module 10 
OLIP-1011 - Module 11 
OLIP-1012 - Module 12 
EDUC-XXX1 - Understanding Child Abuse & 
Neglect 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of Theory and 
Practice 
EDUC-6013 - Practicum 
Numeracy • Understanding and applying 
mathematical concepts and 
reasoning 
• Analysing and using numerical 
data 
• Conceptualizing 
• execute mathematical operations accurately  
 
 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 









• Creative and innovative thinking 
• apply a systematic approach to solve problems OLIP-1001 - Module 1 
OLIP-1002 - Module 2 
OLIP-1003 - Module 3 
OLIP-1004 - Module 4 
OLIP-1005 - Module 5 
OLIP-1006 - Module 6 
OLIP-1007 - Module 7 
OLIP-1008 - Module 8 
OLIP-1009 - Module 9 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
Skill Categories Defining Skills 
Skill areas to be demonstrated by 
the graduates 
Essential Employability Skills Outcomes 
The graduate has reliably demonstrated the ability to: 
Course Title / Course Code 
 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of Theory and 
Practice 
EDUC-6013 - Practicum 
• use a variety of thinking skills to anticipate and solve 
problems 
 
OLIP-1003 Module 3 
EDUC-XXX1 - Understanding Child Abuse & 
Neglect 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of Theory and 
Practice 
EDUC-6013 - Practicum 
Information 
Management 
• Gathering and managing 
information 
• Selecting and using appropriate 
tools and technology for a task or 
a project 
• Computer literacy 
• Internet skills 
• locate, select, organize, and document information 
using appropriate technology and information 
systems 
OLIP-1002 - Module 2 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-6013 - Practicum 
• analyse, evaluate, and apply relevant information 
from a variety of sources 
OLIP-1002 - Module 2 
EDUC-XXX1 - Understanding Child Abuse & 
Neglect 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-6013 - Practicum 
Skill Categories Defining Skills 
Skill areas to be demonstrated by 
the graduates 
Essential Employability Skills Outcomes 
The graduate has reliably demonstrated the ability to: 
Course Title / Course Code 
 
Inter-personal • Team work 
• Relationship management 
• Conflict resolution 
• Leadership 
• Networking 
• show respect for the diverse opinions, values, belief 
systems, and contributions of others 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of Theory and 
Practice 
EDUC-6013 - Practicum 
• interact with others in groups or teams in ways that 
contribute to effective working relationships and the 
achievement of goals 
OLIP-1002 - Module 2 
EDUC-XXX1 - Understanding Child Abuse 
& Neglect  
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 





• Managing self 
• Managing change and being 
flexible and adaptable 
• Engaging in reflective practice 
• Demonstrating personal 
responsibility 
• manage the use of time and other resources to 
complete projects 
OLIP-1001 - Module 1 
EDUC-XXX2 - Curriculum Development & 
Design for the Primary Years 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-XXX5  Integration of Theory and 
Practice 
EDUC-6013 - Practicum neglect 
• take responsibility for one’s own actions, decisions, 
and consequences 
OLIP-1001 - Module 1 
EDUC-XXX3 - Professionalism & Ethics in 
Teaching 
EDUC-XXX4 – Evaluation 
EDUC-XXX5  Integration of Theory and 
Practice 
EDUC-6013 - Practicum neglect 
  
 
Semester Course Code Number 
of Hours 
Course Title: Course Description  General Education Course  
(indicate with an X) 
1 OLIP-XXX1 125 MODULE 1 In this introductory module, students will begin learning 
pronominals and pronouns, along with patterns and exceptions 
to prefixes with verb and noun stems in Onyota’aˑka. Basic 
syntax, particles and other introductory language concepts will 
be introduced in the context of Oneida culture and worldview. 
 
1 OLIP-XXX2 125 MODULE 2 Building on the learning from module one, students in the 
second module will learn to incorporate verbs and particles into 
short sentences, address relations, and recite numbers and more 
in the context of Oneida culture and worldview. 
 
2 OLIP-XXX3 125 MODULE 3 Building on the learning from prior modules, students will begin 
to incorporate past tense, discuss people and animals, spans of 
time, as well as clans and nations, in the context of Oneida 
culture and worldview. Students will begin engaging in basic 
conversations. 
 
2 OLIP-XXX4 125 MODULE 4 Building on the learning from prior modules, students will 
express themselves in the context of time, location, past, 
present and future tense, and include prefixes as they continue 
learning about Oneida culture, worldview and values. 
Conversational opportunities will continue to be engaged. 
 
2 OLIP-XXX5 125 MODULE 5 Building on the learning from prior modules, students will learn 
to incorporate physical, emotional and mental states, 
environmental descriptions, weight, and nouns, and will build on 
their knowledge of prefixes including patterns, exceptions and 
irregularities. A great deal of focus will be on stative verbs. 
Students will be engaging in conversations using Onyota’aˑka 
language without using any English. 
 
 
3 OLIP-XXX6 125 MODULE 6 Building on the learning from prior modules, students will 
incorporate active verbs in a variety of forms into short 
sentences; they will incorporate words that describe daily 
activities in short sentences, and will begin conjugating a variety 
of verbs. Students will verbally interpret and share references to 
culture, worldview, ceremony and values.  
 
3 INDG-XXX1 45 INDIGENOUS 
STORYTELLING 
This course introduces students to the impact and significance of 
contemporary digital media culture. Students will reflect on how 
digital media influences and shapes people’s attitudes towards a 
variety of topics such as current events, cultural preservation, 
and entertainment. Attention will be given to how contemporary 
Indigenous communities use digital media to support their 
cultural communities. Students will study and reflect on 
historical short stories and orations and their significance.  
X 
3 INDG-XXX2 45 Principles of the Great 
Law 
Living in harmony with Creation is a goal that all people should 
seek throughout their lives. This concept is taught from the 
onset of life and is an important aspect of Indigenous culture. In 
this course, students will learn life practices, exploring 
responsibilities of self, family, clan, nation and confederacy. 
Learning experiences will take place within the contemporary 
learning setting as well as in the natural environment. Students 
will learn the original People of Turtle Island’s way of learning 
and how it relates to all four components of their self: spiritual, 
emotional, mental, and physical well-being. 
X 
3 INDG-XXX3 45 GENERAL EDUCATION 
- ELECTIVE 
 X 
4 OLIP-XXX7 75 MODULE 7 Building on the learning from prior modules, students will be 
conversing in the Onyota’aˑka language at a foundational level. 
Students will also incorporate noun usage, colours and counting 
of nouns. 
 
4 OLIP-XXX8 75 MODULE 8 Building on the learning from prior modules, students will do 
more work with verbs, manipulate nouns, and interpret and 
share references to culture, worldview, ceremony and values.  
 
4 OLIP-XXX9 75 MODULE 9 Building on the learning from prior modules, students will be 
able to converse using expanded vocabulary and verbs in the 
Onyota’aˑka language. Students will incorporate foods into their 
conversation in a variety of ways and will do so within the 
context of Onyota’aˑka cultural references.  
 
5 OLIP-XX10 125 MODULE 10 Building on the learning from prior modules, students’ 
conversational abilities will continue to expand as new topics are 
introduced such as what someone does with something, 
environmental nouns, and neighbours. 
 
5 OLIP-XX11 125 MODULE 11 Building on the learning from prior modules, students will be 
able to discuss parts of the body and bodily functions of humans 
and animals. Their use of language will incorporate physical 
movements as well.  
 
5 OLIP-XX12 125 MODULE 12 Building on the learning from prior modules, students will 
incorporate new vocabulary words to include references to 
animals, birds, insects and trees; they will be able to speak of 
different types of weather. 
 
6 EDUC-XXX1 45 UNDERSTANDING 
CHILD ABUSE & 
NEGLECT 
This course will provide students with information regarding the 
teacher’s legal responsibilities in reporting suspicions of child 
abuse, domestic abuse and neglect. The course focuses on the 
different types of abuse including physical and behavioural 
indicators, as well as behaviours in abusive adults. Strategies for 
supporting families and children are also covered including the 
most current literature on resiliency.  
 
6 EDUC-XXX2 45 CURRICULUM 
DEVELOPMENT & 
Effective curriculum development and design involves several 
variables including consideration of child developmental stages, 
lesson planning and learning outcomes, relevant activities and 
practice opportunities that lead to success when skills are 
 
DESIGN FOR THE 
PRIMARY YEARS 
evaluated. In this course, students will learn the importance of 
and how to create each of these including the important 
alignment between them that supports learning.  
6 EDUC-XXX3 45 PROFESSIONALISM & 
ETHICS 
In this course, students will consider issues and perspectives that 
influence the professional behaviour and image of education in 
the primary grades, including implementation of a common 
philosophy, ethics, advocacy and ongoing professional 
development. Students will be encouraged to reflect on their 
own professionalism and appreciate the valuable contributions 
made by teachers, both individually and collectively, to the 
broad spectrum of supports for children and their families.  
 
6 EDUC-XXX4 45 EVALUATION IN 
TEACHING 
Evaluation is an integral element of course curriculum and 
supports the course/program’s demonstration of quality. It 
affects how students interact with the curriculum, approach 
learning, their motivation and their achievement of the 
educational learning objectives. This course will present the 
fundamental aspects of evaluation including the concepts of 
learning domains and levels, different types of educational 
evaluation, and the importance of evaluation alignment with 
both course and program outcomes. 
 
6 EDUC-XXX5 45 INTEGRATION OF 
THEORY & PRACTICE 
Students will have the opportunity to integrate and consolidate 
theoretical and practical learning while applying an 
understanding of reflective practice and pedagogical leadership 
in the context of teaching.  
 
6 EDUC-6031 100 TEACHING 
PRACTICUM 
Students will have the opportunity to integrate their knowledge 
and skill in the Oneida language, with their knowledge of child 
development and teaching within a professional capacity. 
Students will work collaboratively with a supervising teacher to 
plan, deliver, and evaluate their real-time classroom 
instructional performance.  
 
Add additional rows as required to complete the curriculum chart. 
 
There is a legislative requirement that program graduates must be certified or licensed by a regulatory 
authority to practice or work in the occupation: 
☐  Mandatory recognition of a regulatory authority exists and is being sought. 
(Please refer to Section A below- Mandatory Regulatory Requirements) 
There is a voluntary (i.e., not required by legislation) licensing or certification for entry to practice in the 
profession or trade: 
☐  Voluntary recognition of a regulatory authority IS being sought.  
(Please refer to Section B below- Recognition by Voluntary Association) 
☐ Voluntary recognition is NOT being sought.  
(There may be titling implications for programs that are not seeking recognition in an area where 
existing programs have secured recognition.) 
Please explain why: 
 
 
There is no recognition: 
☒   None exist. 
Section A: Mandatory Regulatory Requirements 
Where licensing or certification is required by legislation for entry to practice in the profession or trade, the 
Ministry of Training, Colleges and Universities requires that colleges ensure that their programs will meet 
the requirements of the regulatory body in order to be approved for funding. 
Name of regulatory authority: 
 
 
Status (please select ALL that apply)  
☐   Accreditation or approval by the regulatory authority / designated third party received.   
Date of recognition:   
 
 
☐   The college is working toward accreditation with the regulatory authority/ designated third party. 
Describe current status of application: 
 
 
Expected date of recognition:  
 
 
☐  The regulatory authority does not accredit educational programs directly or through designated third 
party. Formal acknowledgement (e.g. in its published or legislated registration requirements) that the 
 
program graduates will be eligible to write any required certifying or registration exam(s) or that the 
program is otherwise recognized for the purposes of certifying or registering a graduate is being sought.  
Section B: Recognition by Voluntary Association 
Alternatively, colleges may choose to have a program accredited or recognized by a voluntary membership 
organization or association. Graduate eligibility for association recognition or adherence to standards 
imposed by the body is a recommendation and not a requirement for program funding approval by the 
Ministry of Training, Colleges and Universities. 
Name of voluntary association: 
 
 
Status (please select ALL that apply)  
☐   Recognition has been received.        
Date of recognition  
 
 
Type of recognition (e.g. accreditation, graduates eligible to write membership exams, etc.)  
 
 
☐   The college is working toward recognition.  
Describe current status of application:  
 
 
Expected date of recognition:  
 
 
☐  The association does not recognize educational programs directly or through designated third party. 
Formal recognition (e.g. in its published requirements) that the program graduates will be eligible to 
write any required certifying or registration exam(s) or that the program is otherwise recognized for the 
purposes of certifying or registering a graduate is being sought. 
Please submit an acknowledgement and/or evidence from the regulatory authority or voluntary association 














APPENDIX E – Program Outcomes – Curriculum Map
PROGRAM MAPPING Oneida - Language Immersion, Culture and 
Teaching 




The graduate has reliably demonstrated the ability to: (Source: MTCU 
Code  )
1. Communicate at an advanced level in Onyota’aˑka including reading, writing and 
conversation. I I I I B 5
2. Identify spoken Onyota’aˑka in a variety of contexts. I I I I I 5
3. Design and lead effective language learning activities at an intermediate-high level in 
small groups. I I I B 4
4. Detect existing and create entrepreneurial opportunities within and/or outside of the 
community to help to revitalize and preserve Onyota’aˑka language. I I 2
5. Design and apply effective Onyota’aˑka-specific age-appropriate teaching methods that 
reflect cultural values, worldview and storytelling traditions. I 1
6. Apply Onyota’aˑka cultural values and worldview to teaching and sharing of the 
language with others. I I I I I 5
7. Apply the Onyota’aˑka writing system to express ideas and share in storytelling. I I I I B 5
8. Develop strategies for personal and professional development in support of lifelong 
learning. I I B 3
9. Develop and archive language resources in the Onyota’a·ka language to contribute to 
the revitalization and preservation of the language. I I I I B 5
0
0
TOTAL # OF OUTCOMES EVALUATED BY EACH COURSE 5 6 7 8 9 35
GM = General Education (mandatory) G = General Education (elective)
NB - Only indicate the outcomes that are Taught & Evaluated (TE or TRE) in a course
PROGRAM COORDINATOR:



















































































APPENDIX E – Program Outcomes – Curriculum Map
PROGRAM MAPPING (Oneida - Language Immersion, Culture and 
Teaching)     




The graduate has reliably demonstrated the ability to: (Source: MTCU 
Code )
1. Communicate at an advanced level in Onyota’aˑka including reading, writing and 
conversation. C C C C 4
2. Identify spoken Onyota’aˑka in a variety of contexts. C C C C 4
3. Design and lead effective language learning activities at an intermediate-high level in 
small groups. B C C C 4
4. Detect existing and create entrepreneurial opportunities within and/or outside of the 
community to help to revitalize and preserve Onyota’aˑka language. B B C C 4
5. Design and apply effective Onyota’aˑka-specific age-appropriate teaching methods that 
reflect cultural values, worldview and storytelling traditions. B 1
6. Apply Onyota’aˑka cultural values and worldview to teaching and sharing of the 
language with others. C C C 3
7. Apply the Onyota’aˑka writing system to express ideas and share in storytelling.
B B C C 4
8. Develop strategies for personal and professional development in support of lifelong 
learning. 0
Develop and archive language resources in the Onyota’a·ka language to contribute to the 
revitalization and preservation of the language. 0
0
0
TOTAL # OF OUTCOMES EVALUATED BY EACH COURSE 6 0 0 0 6 6 6
V = Vocational Courses   E = Essential Employability Skills Courses
GM = General Education (mandatory) G = General Education (elective)
NB - Only indicate the outcomes that are Taught & Evaluated (TE or TRE) in a course









































































































































APPENDIX E – Program Outcomes – Curriculum Map
PROGRAM MAPPING (Oneida - Language Immersion, Culture and 
Teaching)     




The graduate has reliably demonstrated the ability to: (Source: 
MTCU Code )
1. Communicate at an advanced level in Onyota’aˑka including reading, writing and 
conversation. C C C C 4 13
2. Identify spoken Onyota’aˑka in a variety of contexts. C C C 3 12
3. Design and lead effective language learning activities at an intermediate-high level in 
small groups. C C C C C C C C 8 16
4. Detect existing and create entrepreneurial opportunities within and/or outside of the 
community to help to revitalize and preserve Onyota’aˑka language. C 1 7
5. Design and apply effective Onyota’aˑka-specific age-appropriate teaching methods that 
reflect cultural values, worldview and storytelling traditions. C C C C C C C 7 9
6. Apply Onyota’aˑka cultural values and worldview to teaching and sharing of the 
language with others. C C C C C C C 7 15
7. Apply the Onyota’aˑka writing system to express ideas and share in storytelling.
C C C 3 12
8. Develop strategies for personal and professional development in support of lifelong 
learning. C C C C C C 6 9
Develop and archive language resources in the Onyota’a·ka language to contribute to the 
revitalization and preservation of the language. C C 2 7
0 0
0 0
TOTAL # OF OUTCOMES EVALUATED BY EACH COURSE 5 8 7 2 3 4 4 3 5 41 100
V = Vocational Courses   E = Essential Employability Skills Courses
GM = General Education (mandatory) G = General Education (elective)
NB - Only indicate the outcomes that are Taught & Evaluated (TE or TRE) in a course













































































































































































































APPENDIX E – Program Outcomes – Curriculum Map
PROGRAM MAPPING (Oneida - Language Immersion, Culture and 
Teaching)      
PROGRAM ESSENTIAL EMPLOYABILITY SKILLS OUTCOMES
4 = R               5 = RE                  6 = TE               7 = TRE 
T =   Taught             R =   Reinforced           E =   Evaluated
The graduate has reliably demonstrated the ability to: (Source: 
MTCU Code)
1. communicate clearly, concisely and correctly in the written, spoken, and visual form 
that fulfills the purpose and meets the needs of the audience. X X X X X 5
2. respond to written, spoken, or visual messages in a manner that ensures effective 
communication. X X X X X 5
3. execute mathematical operations accurately.
X X X 3
4. apply a systematic approach to solve problems.
X X X X X 5
5. use a variety of thinking skills to anticipate and solve problems.
X 1
6. locate, select, organize, and document information using appropriate technology 
and information systems. X 1
7. analyze, evaluate, and apply relevant information from a variety of sources.
X 1
8. show respect for the diverse opinions, values, belief systems, and contributions of 
others. X 1
9. interact with others in groups or teams in ways that contribute to effective working 
relationships and the achievement of goals. X 1
10. manage the use of time and other resources to complete projects. 
X 1
11. take responsibility for one’s own actions, decisions, and consequences.
X 1
TOTAL # OF OUTCOMES SUPPORTED BY EACH COURSE 6 7 5 4 3 25
PROGRAM COORDINATOR:



















































































APPENDIX E – Program Outcomes – Curriculum Map
PROGRAM MAPPING (Oneida - Language Immersion, Culture and 
Teaching)      
PROGRAM ESSENTIAL EMPLOYABILITY SKILLS OUTCOMES
4 = R               5 = RE                  6 = TE               7 = TRE 
T =   Taught             R =   Reinforced           E =   Evaluated
The graduate has reliably demonstrated the ability to: (Source: 
MTCU Code)
1. communicate clearly, concisely and correctly in the written, spoken, and visual form 
that fulfills the purpose and meets the needs of the audience. X X X X 4
2. respond to written, spoken, or visual messages in a manner that ensures effective 
communication. X X X X 4
3. execute mathematical operations accurately.
0
4. apply a systematic approach to solve problems.
X X X X 4
5. use a variety of thinking skills to anticipate and solve problems.
0
6. locate, select, organize, and document information using appropriate technology 
and information systems. 0
7. analyze, evaluate, and apply relevant information from a variety of sources.
0
8. show respect for the diverse opinions, values, belief systems, and contributions of 
others. 0
9. interact with others in groups or teams in ways that contribute to effective working 
relationships and the achievement of goals. 0
10. manage the use of time and other resources to complete projects. 
0
11. take responsibility for one’s own actions, decisions, and consequences.
0
TOTAL # OF OUTCOMES SUPPORTED BY EACH COURSE 3 0 0 0 3 3 3 12














































































































































APPENDIX E – Program Outcomes – Curriculum Map
PROGRAM MAPPING (Oneida - Language Immersion, Culture and 
Teaching)      
PROGRAM ESSENTIAL EMPLOYABILITY SKILLS OUTCOMES
4 = R               5 = RE                  6 = TE               7 = TRE 
T =   Taught             R =   Reinforced           E =   Evaluated
The graduate has reliably demonstrated the ability to: (Source: 
MTCU Code)
1. communicate clearly, concisely and correctly in the written, spoken, and visual 
form that fulfills the purpose and meets the needs of the audience. X X X X X X X X X 9 18
2. respond to written, spoken, or visual messages in a manner that ensures effective 
communication. X X X X X X X X 8 17
3. execute mathematical operations accurately.
X 1 4
4. apply a systematic approach to solve problems.
X X X X X 5 14
5. use a variety of thinking skills to anticipate and solve problems.
X X X X X X 6 7
6. locate, select, organize, and document information using appropriate technology 
and information systems. X X X 3 4
7. analyze, evaluate, and apply relevant information from a variety of sources.
X X X X X X 6 7
8. show respect for the diverse opinions, values, belief systems, and contributions of 
others. X X X X X 5 6
9. interact with others in groups or teams in ways that contribute to effective working 
relationships and the achievement of goals. X X X X X 5 6
10. manage the use of time and other resources to complete projects. 
X X X X 4 5
11. take responsibility for one’s own actions, decisions, and consequences.
X X X X X 5 6





















































































































































































































































Program Delivery Information (PDI) Form to Calculate Program Funding Parameters 
Total Hours Required per Student 
 
 
College:  Fanshawe College Program title:  Oneida - Language Immersion, Culture and Teaching 
 
Indicate the number of hours that a student is required to spend in each instructional 
setting in each semester or level of this program.  All hours in all instructional settings 
are to be noted. 
 
Funded Instructional Settings* Semester/Level  1 2 3 4 5 6 7 8 9 Total 
Classroom instruction 250 375 260 250 375 225             1735 
Laboratory/workshop/ fieldwork                                          
Independent (self-paced) learning                                          
One-on-one instruction                                          
Clinical placement                                          
Field placement/work placement                            100             100 
Small group tutorial                                          





1 2 3 4 5 6 7 8 9 Total 
Co-op work placement - Mandatory                                          
Co-op work placement - Optional                                           
TOTAL                                          





Appendix G: Detailed Course Delivery
Starting Term: Fall
School: Language & Liberal Studies 2020


















OLIP-XXX1 MODULE 1 125 5 NEW 1 20 X 25 HRS/WEEK Start date Sept 8 Tuesday
OLIP-XXX2 MODULE 2 125 5 NEW 1 20 X 25 HRS/WEEK Begin Oct 13
Total 250
Level 2 105
OLIP-XXX3 MODULE 3 125 5 NEW 1 20 X 25 HRS/WEEK Begin Nov 16
OLIP-XXX4 MODULE 4 125 5 NEW 1 20 X 25 HRS/WEEK Begin Dec 14
OLIP-XXX5 MODULE 5 125 5 NEW 1 20 X 25 HRS/WEEK Begin Feb 1
Total 375
Level 3 91
OLIP-XXX6 MODULE 6 125 5 NEW 1 20 X 25 HRS/WEEK Begin Mar 15
INDG-1006 INDIGENOUS STORYTELLING 45 2 O BE REVISE 1 20 X 25 HRS/WEEK (to be revised) Begin April 19
INDG-1012 MINOBIIMAADZAWIN: GOOD LIFE 45 2 O BE REVISE 1 20 X 25 HRS/WEEK (to be revised) Begin May 3
INDG-XXXX INDG GEN ED ELECTIVE 45 2 EXISTS 1 20 X 25 HRS/WEEK (*see below) May 17
Total 260
Level 4 91
OLIP-XXX7 MODULE 7 (7A) 75 3 NEW 1 20 X 25 HRS/WEEK Next academic year starting Tues Sept 7
OLIP-XXX8 MODULE 8 (7B) 75 3 NEW 1 20 X 25 HRS/WEEK Begin Sept 27
OLIP-XXX9 MODULE 9 100 4 NEW 1 20 X 25 HRS/WEEK Begin Oct 18
Total 250
Level 5 98
OLIP-XX10 MODULE 10 125 5 NEW 1 20 X 25 HRS/WEEK Begin Nov 15
OLIP-XX11 MODULE 11 125 5 NEW 1 20 X 25 HRS/WEEK Begin Jan3




TEACHING COURSE - UNDERSTANDING 
CHILD ABUSE & NEGLECT 45 2 NEW 1 20 X 25 HRS/WEEK Begin March 21
EDUC-XXX2 TEACHING COURSE - CURRICULUM D&D 45 2 NEW 1 20 X 25 HRS/WEEK Begin April 4
EDUC-XXX3 TEACHING COURSE THEORY & PRACTICE 45 2 NEW 1 20 X 25 HRS/WEEK Begin April 18
EDUC-XXX4 TEACHING COURSE EVALUATION 45 2 NEW 1 20 X 25 HRS/WEEK Begin May 2
EDUC-XXX5 TEACHING COURSE PROFESSIONALISM 45 2 NEW 1 20 X 25 HRS/WEEK Begin May 16
EDUC-6013 PRACTICUM 100 4 NEW 1 20 X FIELD PL 25 HRS/WEEK Begin May 30 end June 24
Total 325
TOTAL PROGRAM HOURS 1835
*GEN ED ELECTIVES: INDG-3003 EXPLORING INDIGENOUS WAYS (ONLINE), INDG-1007 COMMUNITY RELATIONSHIPS, INDG-1005-01 INDIGENOUS WOMEN, INDG-1008 INDIGENOUS LEADERSHIP, INDG-3004 CONTEMPORARY KNOWLEDGE, INDG-7001 INDIGENOUS STUDIES
Program:  Oneida - Language Immersion, Culture and Teac
Course Delivery Space (hours distribution per week)
Starting Year:
1
Program Name: Oneida - Language Immersion, Culture and Teaching
Program type: Ontario College Advanced Diploma (accelerated)
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9 Year 10 Total
Incremental revenues
Grants: Notes
Oneida - Language Immersion, Cultur   1 n/a n/a 36,098 97,466 158,833 184,102 184,102 148,003 86,636 25,269 920,509
Tuition:
Oneida - Language Immersion, Cultur   2,3,4 98,064 174,291 174,291 174,291 174,291 35,076 830,303
Program Specific fee ** 0 0 0 0 0 0
Other associated revenue 5 9,600 9,600 9,600 9,600 9,600 9,600 57,600
sub-total 107,664 183,891 219,989 281,357 342,724 228,777 184,102 148,003 86,636 25,269 1,808,413
Incremental expenses
Indirect salaries:
  Admin/Support staff 6. 49,522 81,312 81,312 81,312 81,312 49,522 424,291
Teaching salaries:
Full time - number required 0 0 0 0 0
                   - cost @ $142,281 0 0 0 0 0 0
Part time - hours per week req'd 7. 570 1,170 1,170 1,170 1,170 600
                   - cost @ see below 69,289 142,225 142,225 142,225 142,225 72,936 711,126
Coord stipend 0 0 0 0 0
- Cost @ $3,679 0 0 0 0 0 0
Curriculum Dev. @$25k/pgm year 25,000 25,000 50,000
International Recruitment Costs 5,144 5,144 5,144 5,144 5,144 25,719
One time costs - facilities 0 0
                              fitup/equipment 0 0
Other startup 8. 15,500 15,000 30,500
Operating expenses 9. 14,600 14,600 14,600 14,600 14,600 14,600 87,600
Capital expenses 0
sub-total 179,055 268,281 243,281 258,281 243,281 137,058 0 0 0 0 1,329,237
incremental cash inflows -71,390 -84,390 -23,292 23,075 99,443 91,720 184,102 148,003 86,636 25,269 479,176
CTO% -46% -11% 8% 29% 40% 100% 100% 100% 100%
Net present value @ 8% $227,924
Notes:
1.  Grant value per enrolment based on existing Georgian program (wght 1.1, fndg units 2.5) convert to 3 yrs???
2.  Tuition based on standard program
3.  85%/15% domestic/international enrolments assumed
4.  Based on lvl 1 enrolment total of 18
5. Based on estimated rebate of rent from Oneida
6. Based on 24hr/wk tech year 1 + 24hr/wk CSR. Year 2 - 4 = 2 x 24hr/wk techs + 24hr/wk CSR
7. Based on 12hrs/wk lvl 1/2/3 + 12hrs/wk lvl 3/4/5 plus 3hrs coord stipend (10wks/15wks/13wks/13wks/14wks/13wks)
8. Based on $500 for library resources, $15,000 for IT equip (renew after 4 years)
9. Based on $800/month rent plus $5,000 annual operating costs
INPUT FIELDS
Tuition - domestic lvl 1/2 $1,250.89 Tuition less bursary holdback
(per term) lvl 3/4 $1,252.64 Tuition less bursary holdback
(per term) lvl 5/6 $1,252.73 Tuition less bursary holdback
Grant all Levels $2,707.38
(per term)
Program specific fee all Levels $0.00
Tuition - international lvl 1/2 $6,858.50 Tuition less international student recovery
(per term) lvl 3/4 $6,858.50 Tuition less international student recovery
(per term) lvl 5/6 $6,858.50 Tuition less international student recovery
Enrolment split domestic 85%
international 15%
Part time / Partial load split % PT 0%
PL 100%
hrly rate PT $89.69
(incl. ben's) PL $121.56
Number of weeks for PT/PL 1
YEAR 1
Enrolment table Program name
Domestic Int'l
Level 1 - Fall 15 3 18
Level 2 - Winter 14 2 16
Level 3 - Summer 11 2 13




Level 1 1,250.89 6,858.50
Level 2 1,250.89 6,858.50
Level 3 1,252.64 6,858.50
Level 4 1,252.64 6,858.50
Level 5 1,252.73 6,858.50
Level 6 1,252.73 6,858.50
Grant values
Domestic Int'l
Level 1 2,707.38 0.00
Level 2 2,707.38 0.00
Level 3 2,707.38 0.00
Level 4 2,707.38 0.00
Level 5 2,707.38 0.00
Level 6 2,707.38 0.00
YEAR 2
Enrolment table Program name
Domestic Int'l
Level 1 - Fall 15 3 18
Level 2 - Winter 14 2 16
Level 3 - Summer 11 2 13
Level 4 - Fall 10 2 12
Level 5 - Winter 9 2 11




Level 1 1,250.89 6,858.50
Level 2 1,250.89 6,858.50
Level 3 1,252.64 6,858.50
Level 4 1,252.64 6,858.50
Level 5 1,252.73 6,858.50
Level 6 1,252.73 6,858.50
Grant values
Domestic Int'l
Level 1 2,707.38 0.00
Level 2 2,707.38 0.00
Level 3 2,707.38 0.00
Level 4 2,707.38 0.00
Level 3 2,707.38 0.00
Level 4 2,707.38 0.00
YEAR 3
Enrolment table Program name
Domestic Int'l
Level 1 - Fall 15 3 18
Level 2 - Winter 14 2 16
Level 3 - Summer 11 2 13
Level 4 - Fall 10 2 12
Level 5 - Winter 9 2 11




Level 1 1,250.89 6,858.50
Level 2 1,250.89 6,858.50
Level 3 1,252.64 6,858.50
Level 4 1,252.64 6,858.50
Level 5 1,252.73 6,858.50
Level 6 1,252.73 6,858.50
Grant values
Domestic Int'l
Level 1 2,707.38 0.00
Level 2 2,707.38 0.00
Level 3 2,707.38 0.00
Level 4 2,707.38 0.00
Level 5 2,707.38 0.00
Level 6 2,707.38 0.00
YEAR 4
Enrolment table Program name
Domestic Int'l
Level 1 - Fall 15 3 18
Level 2 - Winter 14 2 16
Level 3 - Summer 11 2 13
Level 4 - Fall 10 2 12
Level 5 - Winter 9 2 11




Level 1 1,250.89 6,858.50
Level 2 1,250.89 6,858.50
Level 3 1,252.64 6,858.50
Level 4 1,252.64 6,858.50
Level 5 1,252.73 6,858.50
Level 6 1,252.73 6,858.50
Grant values
Domestic Int'l
Level 1 2,707.38 0.00
Level 2 2,707.38 0.00
Level 3 2,707.38 0.00
Level 4 2,707.38 0.00
Level 5 2,707.38 0.00




ONEIDA LANGUAGE IMMERSION PROGRAM 
 
PROGRAM DEVELOPMENT – EXTERNAL FOCUS GROUP 
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Joel Kennedy Alternate Education N’Amerind Friendship Centre (London) 
Starr McGahey-Albert Thames Valley District School Board, First Nations, Metis and Inuit Education Advisor 
Jake Martell Nokee Kwe Native Learning Centre 
Mina Antone Nokee Kwe Native Learning Centre 
Ron Hill N’Amerind Friendship Centre (London 
Tammy Denomme London District Catholic School Board, Indigenous Education Lead 
Charlene Camillo Thames Valley District School Board, Learning Coordinator, First Nation, Metis & Inuit 
Education 
Hubert Antone Twatati Team, Teacher 
Erica Elijah Twatati Team, Teacher 
Dawn Antone Twatati Team, Coordinator 
Kathleen Doxtator Elected Councillor, Oneida Nation of the Thames 
  
Tony Gremaud Associate Dean, School of Language & Liberal Studies, Fanshawe 
Guy Williams Eniigaanzid, Special Advisor Indigenous Education & Development, Fanshawe 
Patti Kaye Curriculum Consultant, Centre for Academic Excellence, Fanshawe 
Tracey Rose Assistant to the Associate Dean (recording) 
  
 
Welcome, Introductions, Acknowledgement of the Land and Address: 
Tony Gremaud called the Advisory Meeting of the Oneida Language Immersion program development to 
order at 5:30 pm on Thursday, December 12, 2019 in room A1031, Fanshawe College London Campus. 
Erica Elijah of the Twatati team shared the Opening (acknowledging all in creation) and Hubert Antone 
shared the Oneida Address, thanking everyone for coming in support of this program and thanking Patti 
Kaye for her support in the development of this credential with the team over the past year.  
Acknowledgement of the Land – Guy Williams 
We acknowledge the ancestors of the land and raise our hands to give thanks for welcoming us to live, 
work and learn within their ancestral lands. There are traditional stories owned by First Nations families 
that speak to the history of Southwestern Ontario. We recognize that these lands are shared traditional 
lands of the Anishnaabe, Haudenoshaunee and Lenni Lenape families who once lived here to harvest the 
land for clothing, tools, food and medicine. 
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REVIEW OF DEVELOPMENT PROCESS & PROGRAM STANDARD LEADING TO AN 
ONTARIO COLLEGE ADVANCED DIPLOMA – PATTI KAYE 
Overview of Program Development Process (Stage-Gate) 
• Stage One: Generation of idea, investigate labour market & student demand 
• Stage Two: Advisory Panel Meeting, development of business plan, curriculum validation  
• Stage Three: Approval from BOG and MCU, course development, marketing 
 
Three Programs Proposed 
1. Oneida Language Immersion Program (focus of this meeting) 
• Ontario College Advanced Diploma (accelerated) 
• Launch fall 2020 
• Equivalent to a three-year diploma 
 
2. Oneida Language Immersion Foundations 
• Ontario College Certificate (2 terms) 
• Launch fall 2020 
3. Teaching Indigenous Language 
• Ontario College Graduate Certificate (2 years) 
• Launch fall 2022 
 
Ministry of Colleges and Universities (MCU) Requirements 
Standards for college programs: 
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• Program Vocational Learning Outcomes 
• Essential Employability Skills 
• General Education 
Vocational Learning Outcomes 
• Start with the end in sight 
• Blueprint or path– compass/map 
• Level of performance associated with credential 
• Broad – do not dictate specific curriculum 
• Address Knowledge, skills and attitudes 
“The graduate has reliably demonstrated the ability to …” 
Program learning outcomes are listed on page 3 of the electronic package. 
Essential Employability Skills 
Skills that, regardless of student’s program or discipline, are critical for success in the workplace, day-to-
day living and lifelong learning. 
Colleges demonstrate how these are taught and evaluated (6 Categories): 
• Communication 
• Numeracy 
• Critical thinking and problem solving 




Essential employability skills are listed on page 4 of the electronic package. 
General Education 
Purpose:  
• Strengthen generic skills – critical analysis, problem-solving, communication 
• Expand breadth of knowledge  
• Themes: Arts in Society, Civic Life, Social and Cultural Understanding, Personal Understanding, 
Science and Technology  
 
PROGRAM OVERVIEW  
• Accelerated – students complete a 3-year program in 2 years (some may finish after two terms - 
OCC) 
• Location – Oneida Nation of the Thames Settlement (in-community) 
• Approximately 30/hrs per week teaching contact hours (immersive M-F) 
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• Includes courses related to teaching skills – curriculum development, lesson planning, classroom 
management 
• Includes 40 hour practicum 
 
PANEL DISCUSSION 
Employer Expectations of a beginning practitioner 
• Spoken word poetry scene – Oneida people should get on the mic and reach across the medicine 
wheel to shake things up 
• Curriculum Development  
o Ministry has added 10 new credits in secondary schools – graduates of this program may 
be able to get involved in writing curriculum for grades K-12 and become contributors 
from Oneida 
o Ontario Native Literacy Coalition – contact is Michelle Davis regarding the Ontario Adult 






o Indigenous Literacy course 
o Learning Through the Language of our People – looking for indigenous speakers to add to 
curriculum 
o Contribute to curriculum development 
• Grads need to know how to lead lessons and be flexible – students in grade 7 may not know the 
language at all  
• Can explain and break down the meaning of the words, not just say them 
• The ideal would a scaffolded system of language for children, grasp a way to scaffold in order to 
teach to different levels of language skill 
• Grads could be the people who create the content in the curriculum for students 
• Young people are learning all of this and are fluent in Mohawk  
• Understanding Oneida is woven into the fabric of this country 
• Grads will be able to explain and break down the meaning behind the words – a broad 
understanding of the words 
• Grads will bring an understanding of the culture which contributes significantly to the speaking of 
the language 
o Language is polysynthetic 
o Linguistic morphology – understanding the breakdown of the words 
• Learning Oneida also benefits the English knowledge as one learns the different rules of grammar 
and syntax 
• Grads would be able to teach beginner levels and bring them to higher fluency 
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Trends for the Next Five Years including technology 
• Documents adapted for cultural authenticity and competency “Indigenize” (beyond language) 
• Using pre-colonial language to express post-colonial concepts 
• Quizlet language program – a mobile and web-based study application using learning tools and 
games - https://quizlet.com/  
o Oneida people are challenging, competitive and fun 
o There are games in the language 
o This would be attractive to both young and old 
• Creative, artistic outlooks 
• Encourage learners to keep learning and maintain their fluency 
o Encourage “stick with it” ability – to not give up on themselves (resiliency) 
• Technology to create apps on phones and devices 
• Most students have a device - would be great if an online course was developed in the language 
for high school 
• Use technology to create resources 
• Kids love the Oneida website 
• Use social media as a platform to share language 
• Using a tool like the Common European Framework as a reference for level of fluency to develop 
activities for each level so people can build on their language skills 
• Community development – need an immersive early years program – in consideration of child 
development 
o This would have an impact on the identity and sense of self in the world for children 
o “Language Nest” where little ones are immersed 
Promoting the Program 
• Distribute promotional materials at local agencies and boards and other Indigenous organizations 
• Can a “settler” take this program? 
o The program provides insights 
o There is an obligation to have a relationship with settlers – then more people understand 
and appreciate 
o The program changes you – makes the world bigger 
o Whoever wants to learn it can do it 
o People have different opinions – some would not agree 
o “Oneidasize”!  
o A vehicle of reconciliation – Canadians learn the language deepening their understanding 
of the culture 
• Facebook Page 
• Go into high schools to speak about the program annually, have students visit the program from 
high school 
o Can be viewed as a potential career path, even from grades 7 & 8 (Delaware & Lambeth) 
o Could be beneficial that its in-community 
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o Some students may be shy 
o Transportation could be an issue – how to address 
• Talk about available funding – could be promoted, some will apply for OSAP 
o Students need to work out how to live and support themselves 
o Funding needs to be addressed 
o The Secretariat will not fund lateral moves in credential – only up 
o This should not count as this language program could be followed by other credentials 
such as ECE – would need to advocate for this with the Secretariat 
o Can Guy Williams or someone from the College provide advocacy for this program to not 
be recognized as a lateral credential that could complicate a career path? 
o No one should have to live in poverty in order to learn their own language 
o Can Fanshawe consider some type of support or incentive – what can Fanshawe do? 
o Why do students have to pay thousands to learn a language that was taken away? 
• Information needed on the hierarchies of funding 
• Fanshawe encouraged to explore funding options, in particular to investigate how programs are 
brought to students tuition-free and including living costs (i.e. Syracuse)  
o This may be done in exchange for student products/projects such as the development of 
books, apps etc.  
 
Next Steps: The program development will continue in the form of the business plan, along with 
curriculum work in order to secure a validated credential through the Credentials Validation Service 
(CVS) of the Ministry of Colleges and Universities (MCU). After all in-house approvals as well as funding 
approval from the MCU, the program will be ready to launch in September 2020.  
 
Hubert Antone provided an Oneida closing, thanking everyone for coming and for their contributions to 
this program development. Tony Gremaud thanked everyone for their valuable input and their ongoing 
interest in the Indigenous program developments at Fanshawe.  
 











































































































































































1. DUCT H.R.V. SUPPLY AIR TO FURNACE COLD AIR RETURN
   PLENUM. MAKE A DIRECT CONNECTION TO THE RETURN
   PLENUM AT LEAST 6'-6" (HORIZONTALLY) FROM THE
   FURNACE.
2. FURNACE FAN MUST RUN CONTINUOUS.
WEATHER HOOD NOTES:
1. MIN. 6'-0" BETWEEN INTAKE HOOD AND EXHAUST HOOD.
2. MIN. 1'-6" FROM GRADE TO INTAKE HOOD.












-3" CONCRETE SLAB @ 3000 PSI, (20 MPa) @ 28 DAYS,
-6 MIL. POLY DAMPROOFING
-MIN. 4" COARSE GRANULAR BED,
-SEAL PERIMETER AND PENETRATIONS
FOUNDATION WALL COMPOSITION:
-8" POURED CONCRETE FOUNDATION WALL, ON 24"x8" CONCRETE FOOTING
-2-2x6 SILL PLATES BOLTED TO FOUNDATION WALL
 w/ 1/2"Ø ANCHOR BOLTS AT 7'-10" o.c. MAX. w/ SILL GASKET.
-MOISTURE BARRIER WRAP
-STUDS AT 24" o.c. (2x4 w/ 2" OFFSET TO CONC. WALL)























PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 54"x54"x10" w/
4-15M @ 16" e/w
PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 48"x8"x9" w/
6-10M @ 8" e/w
2-1 3/4"x9 1/2" LVL BEAM w/ HANGERS


























CRAWLSPACE (4'-0"), CONDITIONED SPACE
NOTES:
RADON:
ON SITE INSTALL 4"° ABS PIPE DOWN THROUGH THE
CONCRETE SLAB AND CONNECT IT TO A TEE FITTING
BURIED IN 8" COARSE GRANULAR BED. SEE DETAIL.
4" RADON
PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 48"x8"x9" w/
6-10M @ 8" e/w
PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 54"x54"x10" w/
4-15M @ 16" e/w
PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 54"x54"x10" w/
4-15M @ 16" e/w
PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 48"x8"x9" w/
6-10M @ 8" e/w
2-1 3/4"x9 1/2" LVL BEAM w/ HANGERS
2-1 3/4"x9 1/2" LVL BEAM w/ HANGERS
10'-0" 10'-2"10'-0"10'-0"10'-2"
PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 48"x8"x9" w/
6-10M @ 8" e/w
PLATE BY GBC: 6"x8 1/2"
POST BY GBC: T2JPHD108
PAD: 54"x54"x10" w/





















































































































































2'-7" 22'-6" 22'-4" 2'-7"
7'-4 1/4" 9'-3" 14'-6 1/2" 8'-10 3/4"7'-8 1/2"
50'-0" MODULE
50'-4" OVERALL
4'-6" 5'-8" 14'-10 1/8" 14'-10 1/8" 4'-6"












1. INSULATION VALUES: WALLS = R22+R9.
2. ROOM AREAS ARE FOR FLOORING PURPOSES (INCLUDE CLOSETS BUT NOT UNDER TUB/SHOWERS).



















































ELECTRICAL PANEL 200 AMPS, TO


































































































































































2-1 3/4"x11 7/8" LVL BEAM
2-1 3/4"x11 7/8" LVL BEAM
2-1 3/4"x11 7/8" LVL BEAM
















































































































1. 2-2x6 SILL PLATE TO BE LEVELED BY MEANS OF INSTRUMENT TO WITHIN 3/16" ALLOWANCE THROUGHOUT FOUNDATION.
2. SILL PLATES THAT ARE REQUIRED TO BE LEVELED WILL BE DONE USING MORTAR AS PER ARTICLE 9.23.7.2 "LEVELING OF  SILL  PLATES".
3. COUNTER SINK ANCHOR BOLTS.
4. FOUNDATION WALLS TO BE DAMPROOFED AS PER CODE REQUIREMENTS.
5. FOUNDATION WALLS AT MIN. 2200 PSI (15 MPa) AT 28 DAYS.
6. CAULK TO SEAL BETWEEN TOP OF FOUNDATION AND SILL PLATE.
7. ALL SPECS FOR OUTSIDE STAIRS AND PLATFORMS (DECKS) BY OWNER.
8. 3" CONCRETE SLAB AT 2900 PSI (20 MPa). AT 28 DAYS, 6 MIL. POLY DAMPROOFING MIN. 4" COARSE GRANULAR BED, SEAL PERIMETER
AND PENETRATIONS.
9. ALL PAD FOOTINGS TO BE AT 2900 PSI (20 MPa) AT 28 DAYS.
10. HOMEOWNER WILL BE BACKCHARGED IF GUILDCREST HOMES MUST LEVEL BUILDING DUE TO AN UNLEVELED FOUNDATION.
11. THE FOUNDATION PLAN IS DESIGNED ACCORDING TO PART 9 OF THE ONTARIO BUILDING CODE. GUILDCREST HOMES IS NOT
RESPONSIBLE FOR THE FOLLOWING:
SOIL BEARING CAPACITIES UNDER 75 kPa; UNSTABLE SOIL CONDITIONS; HIGH WATER TABLES AND WATER RUN OFF 
CONDITIONS. IT IS RECOMMENDED, THAT THE BUILDER HAVE A PROFESSIONAL ENGINEER CONDUCT A SITE 
INSPECTION, BEFORE INSTALLING THE FOOTINGS FOR THE BUILDING.
12. DEPTHS OF DROPS IN GRADE IN GARAGE FOUNDATION OPENINGS CAN BE MODIFIED TO SUIT ACTUAL FINISHED GRADE OF SITE.
13. ***POST LOCATION SUBJECT TO CHANGE THROUGHT DRAFTING PHASES***
GENERAL PAD FOOTING NOTES
1. FOOTING DESIGN IS IN ACCORDANCE WITH CAN/CSA
A23.3, AND MEETS OR EXCEEDS THE PRESCRIPTIVE
REQUIREMENTS OF NBCC-2010 PART 9 AND LATEST
ADDITION OF THE ONTARIO BUILDING CODE.
2. SOIL BEARING CAPACITY & LOAD(S) TO BE
SUPPORTED BY THE FOOTING SHALL BE VERIFIED BY
AN ENGINEER.
3. CONCRETE SHALL BE NORMAL PORTLAND CEMENT,
TYPE 10 OR TYPE 50 AS REQUIRED, SLUMP +/- 3",
ENTRAINED AIR 4-7%, MAXIMUM AGGREGATE 3/4"
DIAMETER, MINIMUM STRENGTH OF 20 MPa (2900
PSI) AT 28 DAYS.
4. REBAR SHALL BE GRADE 400, TIED AT ALL
INTERSECTIONS, AND PLACED IN CONFORMANCE
WITH FIGURE 1.
5. COLUMN SHALL BE INSTALLED AT THE CENTER OF
THE FOOTING;ECCENTRIC LOADING REDUCES THE
FOOTING CAPACITY.DESIGN IS BASED ON USP
SUPPORT COLUMN STEEL BASE PLATE SIZES OF 3.5" x
6" AND 4.5" x 6".
6. REFER TO POST AND PAD SCHEDULE FOR FOOTING
SIZE (BxBxH) AND REBAR SPACING (S). **FOOTING
HEIGHT (H) INDICATES THE DEPTH OF FOOTING
BELOW THE COLUMN BASE PLATE**. REBAR EDGE
DISTANCE (E) AND DEPTH OF CONCRETE BELOW




















































GRAB BAR LOCATIONS AT W.C.
NOTE:







































GRAB BAR LOCATIONS AT TUB
NOTE:


































GRAB BAR LOCATIONS AT SHOWER
NOTE:

















































SITE INSTALLED 4"Ø ABS PIPE INSTALLED VERTICALLY
THROUGH CONCRETE SLAB AND CONNECTED TO TEE
FITTING BURIED IN MIN. 6" COARSE GRANULAR BED.









4"Ø ABS PIPE INSTALLED VERTICALLY IN FACTORY
PIPE TO BE CAPPED, SEALED AND CLEARLY LABELED TO















































MIN. 6" DEEP  GRANULAR
MATERIAL FOR A RADIUS
OF NOT LESS THAN 12"
CENTERED ON PIPE.
SEE SB-9, 3.2.(3)
PIPE TO BE CAPPED, SEALED AND CLEARLY LABELED TO
INDICATE THAT IT IS INTENDED ONLY FOR REMOVAL OF
SOIL GAS.
PIPE TO BE CAPPED, SEALED AND CLEARLY LABELED TO
INDICATE THAT IT IS INTENDED ONLY FOR REMOVAL OF
SOIL GAS.
DEPRESSURIZATION EQUIPMENT BY HOME BUYER,
BUILDER OR DEVELOPER.
4"Ø ABS PIPE INSTALLED THROUGH ROOF.
RECOMMEND ADDING CAP TO PREVENT
WATER AND SNOW INFILTRATION
NOTES:
1. GBC TO INSTALL VERTICALLY IN THE FACTORY A 4"Ø ABS PIPE THROUGH THE MODULE.
   SAID PIPE WILL BE CAPPED AT BOTH ENDS AND CLEARLY LABELED TO INDICATE THAT IT
   IS INTENDED ONLY FOR REMOVAL OF SOIL GAS.
2. GBC RECOMMENDS THAT IN AREA OF HIGH GAS LEVELS OR IN DIFFICULT SOILS THAT THE
   TEE FITTING BURIED UNDER THE SLAB BE EXTENDED HORIZONTALLY BY MEANS OF LENGTHS
   OF PERFORATED PIPING. IF ADDITIONAL PERFORATED PIPING IS ADDED TO THE TEE, THE
   GRANULAR AREA REQUIRED BY ARTICLE 9.2.(3) MUST BE ENLARGED.
TYPICAL SUB FLOOR DEPRESSURIZATION PIPE DETAIL
DETAIL BASED SB-9, 3.2
ELECTRICAL NOTE:
GBC WILL PROVIDE A RECEPTACLE FOR THE
DEPRESSURIZATION EQUIPMENT. SAID
RECEPTACLE WILL BE INSTALLED NEAR THE
PIPE LOCATION IN THE ATTIC ATTACHED
TO A TRUSS.
ELECTRICAL BOX  APPROX. LOCATION
(SEE ELECTRICAL NOTE)
DRAFTERS NOTES
1. ALL CONSTRUCTION SHALL MEET OR EXCEED THE ONTARIO
BUILDING CODE LATEST ADDITION, AND C.S.A. STANDARD A-277.
2. ALL EXTERIOR DECKS, STAIRS AND LANDINGS ARE BY OTHERS
UNLESS OTHERWISE SPECIFIED.
3. ALL BASEMENT WINDOWS AS PER CONTRACT.
GENERAL SITE NOTES
- CONCRETE FOOTINGS ARE DESIGNED FOR MINIMUM 75 kPa ALLOWABLE BEARING
PRESSURE O.B.C. (N.B.C. & Q.C.C.) SECTION 9.15.1.1.(1)
- EXTERIOR WOOD DECKS SHALL BE CONSTRUCTED TO COMPLY WITH THE STRUCTURAL
REQUIREMENTS OF THE ONTARIO BUILDING CODE.
- EXTERIOR GUARDS SHALL BE CONSTRUCTED TO THE ONTARIO BUILDING CODE
SUPPLEMENTARY GUIDELINE SB-7 "GUARDS FOR HOUSING AND SMALL BUILDINGS" OR IN
COMPLIANCE WITH O.B.C. (N.B.C. & Q.C.C.) SECTION 9.8.8.2 "LOADS ON GUARDS"
- ALL SITE INSTALLED HEATING, VENTILATING AND AIR CONDITIONING EQUIPMENT SHALL BE
DESIGNED AND INSTALLED TO COMPLY WITH O.B.C. (N.B.C. & Q.C.C.) PART 6 AND O.B.C.
PART 9, SECTION 9.25, 9.32 AND 9.33
- ALL SITE INSTALLED PLUMBING SYSTEMS AND FIXTURES SHALL BE DESIGNED AND
INSTALLED TO COMPLY WITH O.B.C. (N.B.C. & Q.C.C.) PART 7 AND O.B.C. PART 9, SECTION 31.
HOUSE BRICK MOLD DEPTH
FRAME COLOUR
HINGE COLOUR
WINDOW & DOOR INFORMATION
GRILL TYPE







1.THIS SECTION IS A TYPICAL ILLUSTRATION REFERRING TO ALL
ELATED DESIGNS. REFER TO  FLOOR & FOUNDATION PLANS,
LEVATIONS AND SPECIFICATIONS FOR ACTUAL CONTRACT
 DETAILS.
2.ALL DESIGN, CONSRUCTION AND MATERIAL BELOW THE
OTTOM OF THE FLOOR JOIST IS THE  RESPONSIBILITY OF THE
BUILDER" AND IS TO BE COMPLETED IN ACCORDANCE WITH
THE LOCAL BUILDING CODES.
3.ALL CONSTRUCTION SHALL COMPLY WITH THE ONTARIO
UILDING CODES LATEST EDITION, AND CSA  A-277-08
"PROCEDURE FOR FACTORY CERTIFICATION OF BUILDINGS"
(OBC SECTION 9.1.1.9 (1))
4.ENGINEERED FLOOR JOISTS ARE INTERNATIONAL BEAM
IB4000 AND ARE INSTALLED AS PER MANUFACTURERS
SPECIFICATIONS. CCMC APPROVAL NUMBER IS 13032-R
5.ENGINEERED WOOD BEAMS ARE INSTALLED AS PER
ANUFACTURERS SPECIFICATIONS AND  SIZED IN ACCORDANCE
WITH OBC SECTION 9.23 AND PART #4, SECTION 4.1.3. CCMC
APPROVALS ARE:
13543-R FOR GLOBAL LVL 2.0E  
12472-R FOR VERSA-LAM LVL, 2.0E
12698-R FOR G-P LAM LVL, 2.0E
08675-R FOR MICROLLAM LVL, 1.9E
11161-R FOR PARALLAM PSL, 2.0E
11518-R FOR GANG-LAM LVL, 1.9E
12627-R FOR TIMBERSTRAND LSL, 1.9E
12904-R FOR WEST FRASER LVL, 2.0E
6.ALL TRUSSES ARE ENGINEERED IN ACCORDANCE TO O.B.C.
SECTION 9.23.13.11 "WOOD ROOF  TRUSSES" AND DESIGNED
TO O.B.C. SECTION 9.4.2.2 "DESIGN SNOW LOADS."
7.ALL TRUSSES ARE FABRICATED ACCORDING TO DRAWINGS
BEARING A P. ENG. SEAL OF  APPROVAL. THE TRUSS SPACING
AND LATERAL BRACING ARE INSTALLED ACCORDING TO THESE
DRAWINGS.
ROOF LIVE LOADS  S = Cb x Ss + Sr
 S = SPECIFIED SNOW LOAD
 Cb = LOAD ADJUSTMENT FACTOR 0.55
 Ss = 1 IN 50 YEAR GROUND SNOW LOAD
 Sr = ASSOCIATED 1 IN 50 YEAR RAIN LOAD
TOP CHORD DEAD LOAD : 3 psf
BOTTOM CHORD LIVE LOAD : 0 psf
BOTTOM CHORD DEAD LOAD : 7 psf
FLOOR LIVE LOAD : 40 psf
FLOOR DEAD LOAD : 10 psf
CEILING LIVE LOAD : 3 psf (10 psf IF ATTIC HEIGHT IS OVER 3'-3 3/8")
CEILING DEAD LOAD : 7 psf
EXTERIOR DECK LIVE LOAD : 40 psf.....(OR SPECIFIED ROOF LOAD,
EXTERIOR DECK DEAD LOAD : 10 psf    WHICH EVER IS GREATER.)
DESIGN LOADS
TYPICAL CANADIAN CROSS SECTION NOTES
SPECIFICATION
COMPONENT GBC (AS BUILT)
 
CEILING w/ ATTIC (R eff) 65.75
CEILING w/o ATTIC n/a
EXPOSED FLOOR n/a
WALLS ABOVE GRADE - VINYL (R eff) 26.05
BASEMENT WALLS (R eff) 21.74
UNDER SLAB - FULL BASEMENT -
UNDER SLAB WALKOUT n/a
WINDOWS, GLASS DOORS (ER) 25
SPACE HEATING EQUIPMENT (AFUE) 96%
HRV EFFICIENCY (EF @ 0°C) 75%





































































































THE CUSTOMER'S SIGNATURE CONFIRMS THAT THE
CONTENT OF THESE DRAWINGS ARE FINAL.
GUILDCREST HOMES WILL NOT BE RESPONSIBLE FOR
THE WRONGFUL COMPREHENSION OF THESE





   I REVIEWED AND TAKE RESPONSIBILITY FOR THE
   DESIGN WORK ON BEHALF OF GUILDCREST HOMES,
   A DIVISION OF PRO-FAB. I AM QUALIFIED, AND THE
   FIRM IS REGISTERED, IN THE APPROPRIATE CLASSES










1. ALL CONSTRUCTION TO COMPLY OR EXCEED THE
   CURRENT: CODES, REGULATIONS, BYLAWS AND
   STANDARDS (I.E. C.S.A. STANDARD A277).
2. THE CONTRACTOR IS RESPONSIBLE FOR CHECKING
   AND VERIFYING ALL DIMENSIONS. ANY DISCREPANCY
   MUST BE REPORTED TO GUILDCREST HOMES.
3. ADDITIONAL DRAWINGS MAY BE ISSUED FOR
   CLARIFICATION OR TO ASSIST WITH THE PROPER
   EXECUTION OF WORK. SUCH DRAWINGS WILL HAVE
   THE SAME MEANING AND INTENT AS IF THEY WERE
   INCLUDED WITH THE PLANS AND/OR CONTRACT.
4. DO NOT SCALE DRAWINGS.
5. ALL DIMENSIONS ARE TO FACE OF STUD UNLESS
   OTHERWISE SPECIFIED.
6. ALL OR PART OF, THIS DRAWING SHALL NOT BE
   USE OR COPIED WITHOUT WRITTEN CONSENT.
7. THIS DRAWING SHALL NOT BE USED FOR PERMIT OR
   CONSTRUCTION UNLESS THE DRAWING BEARS THE
   DESIGNERS B.C.I.N. AND SIGNATURE.
8. ALL EXTERIOR DECKS, STAIRS, GUARDS, RAILINGS
   AND LANDINGS ARE BY THE CUSTOMER* UNLESS
   OTHERWISE SPECIFIED. (THE TERM, "CUSTOMER"
   REFERS TO A: HOME BUYER, BUILDER OR DEVELOP.).
9. ALL BASEMENT WINDOWS ARE AS PER CONTRACT.
10. (OP) INDICATED THAT IS IS AN OPTIONAL FEATURE.








PROVISION FOR TELEPHONE PRE-WIRE
PROVISION FOR CABLE PRE-WIRE
SMOKE DETECTOR w/ STROBE LIGHT
CARBON MONOXIDE DETECTOR
COMBO: SMOKE DETECTOR w/ STROBE
LIGHT AND CARBON MONOXIDE DETECTOR




HUMIDISTAT CONTROL FOR H.R.V.






GROUND FAULT INTERRUPTER RECEP.









RETURN AIR IN WALL CAVITY
SUPPLY AIR IN WALL CAVITY




GRILL FOR FURNACE RETURN AIR
GRILL FOR FURNACE RETURN AIR
KITCHEN 3.25"x10" HIGH WALL RETURN
AIR FOR H.R.V.
BATHROOM HIGH WALL RETURN AIR
FOR H.R.V.
HIGH WALL SUPPLY AIR FOR H.R.V.
DRAIN WATER HEAT RECOVERY UNIT
_" MAIN,
_" AUX. MAIN AND/OR AUXILIARY VENT
CF PROVISION FOR CEILING FAN
EXHAUST FAN
WALL SCONCE LIGHTING










































PLANS AS DRAWN ARE REFLECTIVE OF
THE ONEIDA FIRST NATIONS STANDARDS.
AS SUCH, SOME COMPONENTS OF THIS
BUILDING MAY DIFFER FROM APPLICABLE
CODES AND STANDARDS.
*THE GUILDCREST B.C.I.N.'S ARE NOT APPLICABLE.









































1. DIMENSIONS ARE TO FRAMING.
1'-6"
14'-0" ROOF SECTION BUILT ON SITE
TECH NOTE.:
SIDING ON LEFT AND RIGHT ELEVATION
WILL NEED TO BE COMPLETED ON SITE
BY BUILDER (JSS).
TECH NOTE.:
HATCHED AREA IS SHIPPED LOOSE AND BUILT ON SITE
FINAL DESIGN AND NUMBER OF COMPONENTS TBD.
FRONT ELEVATION
NOTES:














































































BOX #2 / TRAILER #2
A:650 ft²















HEIGHT: 11'-6" (w/ WRAPPING)
LENGTH: 50'-0" (53'-0" w/ 2x OVERHANG)
WIDTH: 13'-0" (14'-6" w/ 1x OVERHANG)
...ASSUME 3"/SIDE FOR WRAPPING
HEIGHT: 11'-6" (w/ WRAPPING)
LENGTH: 50'-0" (53'-0" w/ 2x OVERHANG)
WIDTH: 13'-0" (13'-0" w/ NO OVERHANG)
...ASSUME 3"/SIDE FOR WRAPPING
HEIGHT: 11'-6" (w/ WRAPPING)
LENGTH: 50'-0" (53'-0" w/ 2x OVERHANG)
WIDTH: 13'-0" (14'-6" w/ 1x OVERHANG)
...ASSUME 3"/SIDE FOR WRAPPING
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PROVISION FOR TELEPHONE PRE-WIRE
PROVISION FOR CABLE PRE-WIRE
SMOKE DETECTOR w/ STROBE LIGHT
CARBON MONOXIDE DETECTOR
COMBO: SMOKE DETECTOR w/ STROBE
LIGHT AND CARBON MONOXIDE DETECTOR




HUMIDISTAT CONTROL FOR H.R.V.






GROUND FAULT INTERRUPTER RECEP.









RETURN AIR IN WALL CAVITY
SUPPLY AIR IN WALL CAVITY




GRILL FOR FURNACE RETURN AIR
GRILL FOR FURNACE RETURN AIR
KITCHEN 3.25"x10" HIGH WALL RETURN
AIR FOR H.R.V.
BATHROOM HIGH WALL RETURN AIR
FOR H.R.V.
HIGH WALL SUPPLY AIR FOR H.R.V.
DRAIN WATER HEAT RECOVERY UNIT
_" MAIN,
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PLANS AS DRAWN ARE REFLECTIVE OF
THE ONEIDA FIRST NATIONS STANDARDS.
AS SUCH, SOME COMPONENTS OF THIS
BUILDING MAY DIFFER FROM APPLICABLE
CODES AND STANDARDS.
*THE GUILDCREST B.C.I.N.'S ARE NOT APPLICABLE.
*THE Q.A.I. VERIFICATION IS: ELECTRICAL ONLY.
